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Abstract: Informed by the Technology Acceptance Model (TAM, Davis,
1986) and the relevant literature review, this study serves as a preliminary
attempt to develop and validate a pre-service Chinese as a second/foreign
language (L2 Chinese) Teachers’ Educational Technology Acceptance Scale
(L2CT-ETAS). The results show that the L2CT-ETAS is composed of
perceived usefulness, perceived ease of use 2.0, attitudes and intentions of
technology use, experience of technology use, and facilitating conditions.
Among the five internal and external factors, perceived ease of use 2.0 could
explain the highest variance of pre-service L2 Chinese teachers’ technology
acceptance. Perceived usefulness and experience of technology use are
moderately correlated with attitudes and intentions of technology use.
Facilitating conditions also to a certain degree is associated with technology
use. It is hoped that this study could provide insights for future research in
the field of L2 Chinese teacher education.
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1. 5

o}

bEE (S BEOR R KR, Bk 2 208 BORRIS AR, IR H N\ 2R 807 .
AR, FEARFE NN ATREFERENZ 5 (Fonseca et al., 2014;
Rashid & Asghar, 2016), MTIHGE 224 K5 2] 2R (Aubusson et al., 2014; Crompton
etal., 2017). A1, ZUTENE SRR P RPSEEPATE, HAFEARNS5E
M2 M RAE &, EIR KRR EUUE 138 BORE R A 20 R v 1yt for
H (Nikou & Economides, 2019; Teo & Zhou, 2017; Teo & Noyes, 2014; Ertmer, 2005) .
BRI, DAZIT 9 R T R EUM B E BRI S A2 15+ 40w ZAE )

(Maranguni¢ & Grani¢, 2015). EXAMUE R T #RFEMHRBE VN T HAITERE
FAR G RE D, A 28 TR ZBUmES I B X 2B 5% 5 Zat47 8 HAeR R
#E (Baydas & Goktas, 2017).

AN, s E S5 B BT E /6 A % (the State Council Information Office of the
People’s Republic of China, namely, SCIO) ki, HEEFFELYRE F AT AIERR K
DOBAE RS TR F BME (DUE 1) BUN S T2 BR & 1 K POE 2 AL iRl

(SCIO, 2017). % THRRTHUMRARBITAT LN, HEF AL KSR
AUE & g AR IR B E 5 HEARMRG TR L = F 256 B A 2 R
PRI, B FCHR AT DOE TR 2O 2B BRI BRI N E 2. AR, B RTE
R DOTE iR 2O B 7o, Horp— K R AT BR 2 Sk DA G AT FE B B R &
Ko [FIIT, AT 50K BN BB S LA 32 6] T SCI 3RS (Marangunié
& Grani¢, 2015), KA D ZWHH A AO&E & IR T IEDOE BT s B EX &
.

BT ERIER, A5k BT E bR 20 i O R R, SRR R M
(Exploratory Factor Analysis, EFA) Fl5&ilE{4 (Confirmatory Factor Analysis, CFA)
KoM, B REIAERER T DGE G BN A BoR 2 B, DUIADEE Z1HM

AR BB BOR T TH T TR B A% 51 R AR .

2. ERZRR

KT HARELZ S5 HEHMF G T REA, EEIT Davis (1986) FEATHEH HIH A
2R (Technology Acceptance Model, TAM). ¥T4E3K, # & SR 48 & IR FIH AR
EHEHRMERERE, HTHERKERZRELAHNBEEHARMLEH (Teo, 2012; Teo
etal, 2015). SR, VEUITHLIG. 9462 ST FIHS B2 o) S0 HoA 1Al 1 i A A L
RO E HARBEZIEE (Jeong & Kim, 2017). IT4ER, BRE XRHUTHEEA
1 FORIE 72 32 B R OR0E,  IUTE B AT AE L ) 6 BR

RAE TAM FISHEARY, J&%nH HTE (Perceived Usefulness, PU). &40 5 H 1k
(Perceived Ease of Use, PEU). FAR{EHAE (Attitudes of Technology Use, ATU)
FHE A H =7 (Intention of Technology Use, ITU) &4 il TAM A [ 0 K A% 00 B
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% (Davis, 1986; Teo et al., 2018; Venkatesh & Davis, 2000). EA&NK, 1) KEAH
FH A B0 2 M T LB B AR S . WF R, R 3 X A B R 1y &
WA B RSN B s, AR AT Z B B AS B R T, R B A
FiZH AR (Scherer et al., 2019). 2) FiAfEF 2B ASFNA F AT LR & AR AE H
BEA. BRI, EEE R S A R RS BEAEH  (Marangunié &
Grani¢, 2015) . 35 [F] It 02 H 5 H A 25 B (1 P9 K B 22K 2% (Scherer et al., 2019).
3) BEEFFFHIRN, BEZ RIS AR BN E 2, FH L5 TAM B
(¥ I, Venkatesh, 2000; Venkatesh & Davis, 2000). #1013 H7E (Social Norms, SN,
S ERE T 7). A HE (Facilitating Conditions, FC, 18 31| /R X /2 15 4 3k B
FIRIE ). FEARMMHZ ] (Experience of Technology Use, ETU) FlH: AR A F B F 3k fE
(Technology Self-Efficacy, TSE) &5t1, % 4 A 4y 5 &A1 YRR 2 F 1 25 VA 5%
(Scherer et al., 2019; Sun & Mei, 2020)-

£ 1 TAM BB OHFHE

BENE HE PU 5 2 T BRI AR G 2 7 RE S A it L AR RCR A= 55 7 TH
FHAZNFESE (Davis, 1989; Li et al., 2016)

%N 5 HPE PEU A5 FH 2 %o A B AR B G A A FH e 5 R 5 7 THI P )% ( Dawis,
1989)

HARMEHSE ATU A5 FH 3 6 45 FH R A PR HR B R Gt 3200 AR R v k52

(Teo et al., 2018)
FARAE A = 1TU A5 AR B B AR B R Ge i) v (Scherer et al., 2019)

It s HR AT BAE HR 2O I HE R A B ), P12 T TAM RS2
RAEAR W E SO 5T T 7 RE AR T, FlindeE &R H J7 1, Teo
(2010a) T 759 2T NI HRFY ZUM I b5 A, it 7 HRAT ZOmHEoR Bz 82 5%
(Technology Acceptance Measure for Preservice Teachers, TAMPST), X8R EHE
BETE M (4 A0, B A G ASETD. EWHE 2 NETD. AESE
F G AETD AR E SR (4 ANETD. AT RIE TAMPST #3%£, Teo
(2010b) LSRR K 12087 1 193 44 T >Rk V0 L HR AT ZOW R H R 2 15 D . BRI
FER Y] TAMPST fRAE @ RE S bl F T H ok i 0 i 0 #0854, (2 B o g
0 2 FHPE AN AR SR IR RS B R 70 S HR AT BUMTH AT S E M EER R X —
RIBAAL LA BOM R H AR B Z G BT e T AR ZE B ENA I AE, o4 Teo
BN (2014) G2 AR BT S A SRR ML T — DT RERUARRE . HACK I, Teo 8 A
(2014) FH TAMPST &%, 7 1 969 4 ZEURATHUN . WF 7T AU AA HITE
AN G M TEENUERZASE . AR SCRRAN WX 27 B H Be R 15.3% 1947
REEZTT 7. G TAMPST SRR SRR ER AT REET 1D #alk B AR EH
FE5SRE, MAEEZ MR BT HAR &SRB AT REASA]F; 2) TAMPST &%
H ) RO X — AR & A NI, ARFE — N RIR 20 E =S
I DRl 722 3K 5 3050/ 1 TR 1 B80MT e A R vHE A S IR i R R0 i, AT s e BF 9 485

BEAh, WA ASDBIE TG T o E B E PR N BOM I #E BOR TS DL . Huang AN
Teo (2020) &I &5 AR 4T T 502 445K H 30 AN B = M BUm A F &
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[ 25 3R T [ e RSO A BORAE R R S5 A I . BORAE IS . 2
ARAEHBOR R ERRAE R RE KRR A, ERSCHRT BOMAE AR FHBUR
R TT H RES R B SR Y . BRSSO 5 UK BRI T 1 AR
WENANFET A, (HESEX PR SEGRAESE AT T &, Bsmiashar R =R
Xt HOM B B2 32 AL A 5 T 520 - Li 25 N (2019) il i 85 # 7 FEAR A 34 17 1423
b E R B BOARAE SR . 45 RARWIRFIA AIVE. B2 e B 5B
FUTHIBARE AR TRRAERT . BeAb, Ao U o B0 R S A FH 25 ok
B 7B, AN SRR R AN - IXR] fE2 T R TR
BINERSCHFJT T A S AFAERCR 22 57, AT 2 E0X — B 3 A I 2%

BT Ry E SR EUM BRI L, A OGE3E E 7E SR A T b 9 i
I F 2 A 4B I - Huang 25 A (2019) @IS DR 14 42 3848 K H00 1
GiTe WHITERE, JEAE BTN ZE BRI AR A B, RSN SCRE . &
AR, oie. BRI (SEARSHEMEARMHEE A 2EmER
BEZ MR R, XA AR T TAM BR% o0 S o A T o [ s i i 24
M. Mei N (2018) FIFHSEM T FERIL 34T T 295 ZERBT S iEZUM XS Web 2.0
(R T#E. R, 21FES) HARMWEE. SRR, BRArsEEBUnmEA
A5 FH 7 1) B4 R At AT T PR B G i 1 A8 SRR TPACK, [R] B 52 314 2 Y
FeARAS F B R ABEA N SR IR . AR O 2 51 b s R UM I R
B2 G BLAT TRV, AR DUE B AR A AR S A HR SEUER AT AR X [ =
Sun 1 Mei (20200 IR AN ZEM X DGE LTI . 2 73T 331 K]
ATPOE M F R A VR A, I 45 4 77 FEAR R AR 6o LU AR 7S 17 52 M 28 O A i
MEESHEHAMGEHERMMEXHE. BAmE, BEEAE. HEARMEH B IR EE.
MRS FERT R AR S BB BMAE R . FIR, FRAM S HSAREH &t A
ARMAER

2k LR, BRI TAM HORBESZARA O 5 50 V20T, (H2 T SO,
ARG AL R TR AR, & BRI R RS 3 BOMBE R AREZER
(Maranguni¢ & Grani¢, 2015). %T 1) BAH A ZERLU TAMPST A E; 2)
DU ZABU S TR AR 2 /R I KT 3D LA AR AR 2 B AT BAE BRDUE 2
Jili, POE ZIE AU D ER R AT KA RSB B R ER . G E R R A
AT HERE B R 5 P0E G BE R ER S, T HBENDOE BRI R A £
RAH I 58 B9 5 Hfil

3. R EER
3.1 HrEX S
AH TR G ek B AL A MDY T 985 AR I PCHE E bR E i A, SR E R

fhFEE (convenience sampling) W4, it 454 % . Z A PLURBUX JUAT el £ 22
R T ARUERE A B[R o 1 . 280 ik, FRATMIBR 1 12 28k H 7 B TR %
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BRI, DA 4 4 TSR AR i 2 bR . BEA SRS 442 4, B
FE5 A 56 44, i 386 4. #HAISFIER N 23.89 B, FRiEZEN 2.09 % . #iAT
I N 10.89 N H, ARiEZER 13.8 M H o R0 3R H PPT AT #0%:, D
EHRIE MG M. Tl BT ARSI

32 WK TR

AT I T E AR 1) R S OGN NEAR(E BB E AR Z AFINFPE 5 .
R TR ] g I R FT R R BOMAAE A HOR T 0 B AN, FRATZE TR AR ]
& MRS (e.g., Teo, 2010a, 2010b; Teo et al., 2018; Sun & Mei, 2020) , il |
M 27 ANETUR ST ERETSOE B BT B E AR ER. ZEREH 7 EE 5k
BE (I BRI, 78R8 , AFBBIE AN (PU,5TH) o &5 H
P (PEU, 370 . SIARMHEE (ATU, 3T  HARMHZER ATU, 3T . AR
RN (ETU, 330 . AhEBscEr (FC,3 W) « FoAME A B FALhE (TSE, 3 i) A
FEZHITE (SN, 4 100 o A T IR 045 FIR LA N BRE, FATBRE T 2 4005
bR E il AR 5 ) 508 5 BT T ROt B S RIS T T REHE
1o BbAh, FRATEEIE T 208 BRI A T FO0) ) 45 B e I E e FOME S 31T
PR, DABA LR g 1 176 RE 6 A8 00T 58 Hb S g ik 1) P Co L

3.3 HEothhk

XA M, FATEM 74 M) EFA A CFA P BCERIT RS . Al
195G SPSS 24.0 SFREAHEAT T BENL V-5 5, $5 70 a5 IS T REA 4 53 -+ EFA
1 CFA BB HBHE T B MSTREA ¢ 46560, W LRI T REARARAEENE S
SERSRNZES LIS (SINEE 2). EFA MrBLRI# N 221 %, He 5431 4, %«
4190 4. WHRRCPER N 23.82 B, FRifEEN 2.23 %o WRARICPEEE N 9.79
MNH, FRAEZERN 1218 N H . 1E EFA J71H, HERIH AR 8RS 7 2 ] ef7
TEMEAEH, FRATRH & KBRIERI R A e i) SPSS 24.0 o3 N @ I3t 4T 7>
Mr. CFA BrEHIs AN 221 44, H A 25 4, &4 196 4. #ORR T HER N
23.97 %, WEZERN 1.94 5 PRI 11.96 M H, brfEER 1517 N H.
f£ CFA J7if, FAIFIH Amos 24.0 % EFA M B iT1e & £ AT I E AL PRI o
— R U E /N T 250 M EAL A T DL R fRbr R RA S EBHE (AN
ELRNTF 30 iU 5 R ZE (RMSEA) MN&5TEi/NT.08; #J5HRi1%%Z (SRMR)
MN/NT.07; ELEHLETEEL (CFD 1 Tucker-Lewis 6% (TLD) W K T-2:F.95 (Hair
etal., 2014),

* 2 EFA #1 CFA BiNFRABAE
B 1) ERE () Hwy D)
5 L YA PRk 2= ¥ME PR 2
EFA FEAR 31 190 23.82 2.23 9.79 12.18
CFA FEA 25 196 23.97 1.94 11.96 15.17
t-tests 1(440) = .86, p = .39 1(434)=74,p = 46 1(350)=1.49, p=.14
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3.4 EFA 2538 Kt

FATE S H SPSS24.0 Beit Bk FARTA 27 NI, Fxt HAT RS vt
IHT. BEREIR, SRETAMEAE 4.33 ) 6.29 2 ], FRU#EZELE.75 N 1.49 Z 6], {wE
R 23 T ZE 31|10 2 1) (B WP 1) o XU BUHRE AR & IES AT, AT
JE SRR T34 (Kline, 2016) . It4h, Kaiser-Meyer-Olkin (KMO) #5645 11 &=
4.83, Bartlett BRIEAG G 45 B K 47 = 3499.44, df = 351, p < .001, XULifil] EFA BH
ATERAEYE (Pallant, 20160 o FRATTIE I B R ALSRVE AR HE i 5 5N I @ Tt AT 5 —
B EFA 2T, R EIR EFA RIUH T 6 MEBAELE, BRTHARMEHS, Hib
KT SR 2 8D RS EE (3R 3) o BIR EFA 45 5 IF3ERR
HAR, (HAR N5 R EEAAR(E EES, Cronbach o RE°H.87.

#3 ¥ —IK EFA G- g R

R PR & (ERE) 1 2 3 4 5 6

HWARMHAZ ETUL 614
ETU2 897
ETU3 .769
BN A PU1 721
PU2 696
PU3 .834
PU4 975
PU5 .535
HARMHARE  ATUL 683
ATU2 7.3
ATU3 717
HAMHER ITUL 679
ITU2 .820
ITU3 669
HAMHEAIK TSEL 414
Mk TSE2 436
TSE3 496
AN ST HRE FC1 628
FC2 923
FC3 957
JBGN 7 PEU1 785
PEU2 416
PEU3 720
t e SN1 919
SN2 903
SN3 467 506
SN4 817
Cronbach’s o .870

N T abkMgwmERE B g 225 3, AR S —5 EFA &5 R H45 5P 35/
fAE>E (Minimum Average Partial, MAP) 45 B3E4T TAHRN R REE . %%, MAP 45
WA NN E R E R T 1, HARYE /NP3 7 A oG (.02247) F1
/N5 DY IR 7 A 9SE (.00166) , 3%EHREL 5 4485 (O’Connor, 2000; Velicer,
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1976) (ZWER 4) . [N, HEF| EFA 45 Rrp AR H B AR = A 73
REEAL, HAp—ARFIEEE T HAAME & E (20EE 3D, JiiTkE
MR A H 3 RAABEM . X —REAAMUERT LRG58, WRFEmA
S UL R, BB Zy AR A B AR AR B ARANE],  (H L SR e S
MESHEARAE A BEFEE (Baydas & Goktas, 2017; Sun & Mei, 2020)

R 4 MAP B RFAEE 5 P39 IR ARG -

Eigenvalues/fH 1L Average Partial Correlations/ -3 { #H <

6.97877 root squared power4
4.10370 0 .08241 .02212
2.84011 1 .04732 .01024
1.66685 2 .03555 .00494
1.50236 3 .02771 .00287
1.16320 4 .02805 .00276
93957 5 .02247 .00166
.93402 6 .02354 .00211

TEM B F A A B RAFE )5, FRATIE R e R ASR AN 52 e 7 %of 76l 4% 1 it
TRHEAT S 51 EFA 0. S5 58 KMO 4.82, Bartlett SRIERIRSE By 42 =
3226.93,df =276, p<.001, ULHIREARF G EFA Giit b EsR. tAh, SR TFHAR
T77% (communality) FR#(1E.40-.83 2 [a], KT .4, IR & HWEERA
IR IS . BJh, EFA JHREL T AMEBEAELE (BNE S o Bk, D
TG I . BEARAE I Z AN SRR IX = SR R F o 2) AR A 2 FE AN
ARG R G H R — N E T ATEH G2 RIEAREHESES RN 3) BN5
FA PRI S A A IR — N R T o B T IR PSSR, FRATTASHE R B0 &
MRS ITEE HEBEATSR R L, BEEREARFREREL. BEH
ARAEFHAE RN 0E BRI (0 B A% 5 100 S5 2 B A0 2 5 1 A ko
BE BRI S R E AR HI W . T 3 e R DLEN 5 R AR R
7 TAM BRI Rz O T 2R, AT RSN 2 F AL S I e Ak o B 2 F M 2.0
B, G PE BN G R 2.0 FRMTHESES B SR SRS
FERAM IR AT POE B R B AR BN LKA R, IR B A 7 &1 59.27%

(WK .

RS B_KEFA ST REERBRER

Bl GBAEE) 1 2 3 4 5 A iR 7 2
BARMHZH  ETUL 614 4.758%
ETU2 .893
ETU3 765
SN P PUI 727 12.595%
PU2 712
PU3 832
PU4 965
PU5 .509
HARMHZEYS ATUL 649 15.694%
=1 ATU2 636
ATU3 684
ITU1 716
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ITU2 850
ITU3 700
A5 2.0 PEUL 774 20.826%
PEU2 565
PEU3 734
SN1 877
SN2 884
SN3 699
SN4 477
Y FC1 616 5.394%
FC2 933
FC3 942
Cronbach’s .862 868 855 .861 877 794 59.266%

HeAh, FATIEEL Cronbach o % &7 1945 R L a AR (E BEEA T THEEG (SR
3 MK 5) . GiREIR, AFEEIEN Cronbach a R%045.86, SRR A 2554k
Cronbach a &% (.87) #H24, & T.70 AriE (Pallant, 2016). JE%NH F M. B0
Gy 200 BEARMEHEESER. FEARMEHE ISR Cronbach o &5
5.86. .87. .86, .79 F1.88, tH#[ET.70 (MhruE. DL EAIEW il 5 145 B4k 4
FaE, ANETE T I8R5 28500 6 F SR B2 =R B R

3.5 CFA &R KTt

N T RAE EFA BYBUFTS R G, BATR AR KBERTE CFA X &R
177 BRI AR IR . N T AR E A A B AR AR A, BRATTIET CFA 455494
T RZEERAT T A . RZEA S JE R AT BE 2 RN A KR i k). 4
iR, AR AR B LT R # i An A S R R A (K D . W&
BRI EFa bR BAR IR 42/df = 1.75. RMSEA =.058. SRMR =.068. CFI = .95,
TLI=.94, Fr A e bt 556 CRFA TR bR EK, H A R+~ Hog 72 A 5 B A 2 35 vk
AL, BATEHEAT T 4415 FE (Composite Reliability, CR) A1 15 77 PR B & ( Average
Variance Extracted, AVE) fJit5H . g5 R B RFARM AL CR=.71. AVE = .46;
JAENA MR CR=.89. AVE=.63; HARMAHEES MM CR=.88. AVE =.56;
TR Z M 2.0 ) CR=.90. AVE =.56; #MFSZFFH) CR=.88. AVE=.71. BT
RAEHE T AVE BEET .50, FrAfRrIfF & K TS T .50 FIZER (Fornell &
Larcker, 1981) . X 15 B EE AR TR Hp 1 i A5 i A0 A0 B 38 FL A 0 v 10 S RN 380
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87 ETU1 3
S—[ETU2 Fa
’ 42
.- ETU3 €3
PU1 €3
75 3
: PU2 &

Co

RAER
SESSRA
05

B 1 BERETERM LG CFA IBAERISR

FH P 1 n] 0L, B 8 A0 AR B 1) DR - Anr 7551 A1.96 2 8], FA i #ker 240
WU, XLER TR R R A B R . RS ENCRY, FARMH
SESRMX —TEHEAAHENHEXREE R (74) , SERMEHAEHZ AT
MRREIRZ (50) o X—E5RASCE: 7RIS FT R, BIEGIA 12
W AREZ 5K EZERZE (eq., Huangetal., 2019; Huang & Teo, 2020; Lietal.,
2019; Mei et al., 2018; Sun & Mei, 2020) ; [FIIFMIEH] T A HE v AR 2 5
K EELE (e.g., Sun & Mei, 20200 . IAb, FAREFZ 75 RG22
[ A ¢ R E AR (52) , UBHEARAE H 4 7 vl Be A BT UM AH B A H 1
PR o
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4, RESRHE

AWFFHT Davis (1986) 11 TAM HARELSZ A I fif N FE AR, 2 BUDOE [
BRECE W AR AR S, 3@ EFA A1 CFA BRIT-20 4, W10 1 A8 R B AT s
TABHMB B F AR ZER (L2CT-ETAS, S W= 2) . BEAREMA A, &
SR, BEARMHEE., SRMFEHZER. HEARFEHZS) . SMNBSCRE. BEREHBERK
KRR 2 LV 25 R A AR T A2 BR A s R R B R e 32 5 R R, (H 2 X i
BRI A e 4nd S BRI MOE B 20T . AR5 SonTA S H B A REAE R T8
AR B BN 5 A YE AT REA7E — AR L E S, H WA R AMARLE FARE
M LRI EEREE, FA SERBREARMEH B AR teal, AR IR R B
T H G HARAE M FE AW, A SISt 2 5o ma i FH 35 6k B AR HE ) i Ik
FREIT, DR AL G A RN 2 F MR AL S R AT & I B 5 A 2.0 )5, ASHIT
TN T AT P AS FE RN AR F 2 6] & HMELAIX 2y, 350 S W 1AM X 3 AR A P 1) 2
R, P QTSI @i EFA AT CFA WY BRI Mr vl 45, B F
JF0 G T 2.0 BEARM SR SER . AR HZ D AMBSCREA = 0 R BT 30E
TABBUNBE HEAREZ NN E .

KR EALUL TSGR D BAG M 2.0 GETE 20.83% 25 MR- AT
B AR R AR Z . ST RGNS M 2.0 A REIMREIE, SREM%
BURE BB ARG 15 R 4 B 380E B B 25 A FER R, L B0 BB % 8 e B S O B [ A
MTTIE S B AR SR ARG T —D . 20 BEE HEMEAREHE S
RATSOE B ZOM B AR S E SR I E H . RS AH ML B AZ I 2] 5
BN K, BEHEREARNH > FES . HERARREWE. BUNEE H AT Hir
R, AN R 2 WA BRARM A, WmABNERE ARG AT
J5 THT BN, AT 3G 5 BOMPE R AR A TS E S B . 3) AN SC R BRI T %
fEREIIE LA SEARMHSE SRR B ERHRX KRBT AR, SRR
WUAATS T IsRIX P 7 T TAE . BN B AR RATM R HINES R, e
75 T FE FIVE 45 5 (Scherer et al., 2019).

AHEFEHIE AR : D o 7 00E B i IR AT #OM B B SR %= 54
MBI E; 2) Wbk 7 BA g3 IHTDOE B EUT B E SR EZER;
3) AT RS A UE W A R 1 AR AT DOE B FUTE R E HOR B
WHITEDL; 4) B 7JD0E “iBIM B TR KNI i B T .

AW FABAAAE—ERIRME. E6, AWARIEARERBE TR, H s
REIE FVEE P REAFAEAN L o DRI, RO FE AT DAE SRR | e F R T 7T,
MM SRAT B H AP 25 2R . HK, AT I 26 N e 0« AT Y ) R g
ANBETE 4 S = i N ERATDGE B EUR SR R BUIR . ARRHIE T8 I V7R 5 5
Ve BOREUR AT SR IR BT A O JSER A8, e S HEE ARCRE R BORIE 2 &
Ko
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A . AW T B b s R AR Y 55 B T2k 4 B Bl (The study has been supported by the
Fundamental Research Funds for the Central Universities) .
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