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The Use of ICT in Supporting Distance Chinese Language
Learning — Review of The Open University's Beginners'
Chinese Course
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Qian Kan
(1 %)
The Open University
(FEEIFTBOR )

gian.kan@open.ac.uk

Abstract: Information communication technology (ICT), when used
appropriately, can support language learning as well as enhance the
learning experience. Although there is a lot of research on the role of
technology in distance language learning, there is relatively little research
on how it is used to support Chinese language teaching and learning at a
distance. This paper reviews the role of technology in The Open
University’s Beginners’ course in Chinese. It describes and discusses how
and why various technologies are used to support teaching and learning in
a context that mixes text and online self-study with attending online and
face-to-face tutorials, with regard to the challenges of teaching and
learning Chinese at a distance. The paper draws on data from a mixture of
questionnaires together with telephone interviews, forum messages and
routine statistics to review and evaluate students’ learning experience. In
addition, the challenges and limitations of the chosen technologies are
considered. The aims of this paper are as follows: i) to offer a fresh
perspective on the understanding of distance Chinese language learning
and teaching; ii) to share our experiences in the successful application of
technology in learning and teaching; and iii) to examine the relationship
between the use of technology and learning and teaching.
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1. Introduction

In the last fifteen years, the accelerating development in information and
communication technology (ICT), the availability of mobile devices and applications and
wide range of tools and software have changed the way the language is learnt (Kirkwood
& Price, 2006; Nicolson et al, 2011; Kukulska-Hulme, 2012). Confronted with ever
increasing range and variety of new technologies, course designers and teachers are faced
with pedagogical and technological choices in order to ensure that the technologies
enhance rather than diminish the learning experience and that they help to achieve
learning outcomes.

Research has demonstrated that students’ study behaviour is primarily driven not
by media and technology, but educational purpose and pedagogy (Price & Kirkwood,
2008). Students will probably make more and better use of technology if they know
precisely why rather than just how they should use a particular technology in their
learning. Weasenforth at al (2005) holds similar view and point out that the success of
any instructional technology depends on ‘the pedagogical uses of technology rather than
on the technology itself” (p.195). Blake (2008, 2009) addresses the important issue of
how technology can be effectively implemented in the service of language teaching and
learning in a reader-friendly and informative fashion.

By reviewing the use of technology in the Beginners’ Chinese course, some of the
Open University’s (OU") distance language teaching and learning practices, as well as
important technological considerations that have been adopted in the design and delivery
of the course, are discussed with the emphasis on:

1) an analysis of the challenges of a particular course, students profile and their needs;

2) the importance of knowledge and awareness concerning the most up to date
technologies; and

3) particular considerations of various technologies, such as whether they a) are
appropriate for the demands of the task, context, and learning goals; b) provide
something which is not available through other existing channels; c) engage students
in learning; and d) improve the quality of teaching and provide students with an
improved learning experience.

! The Open University is the largest open and distance learning university in the UK with more than
250,000 students (Over 71% of OU students work full or part-time during their studies).
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2. Background

In response to the increasing demands in language learning through distance
education, the Department of Languages at The Open University (UK) introduced
beginners’ Chinese to its curriculum in November 2009 when 467 students were enrolled
at the start of the course. In November 2010, a further 344 students were enrolled. This
paper describes and evaluates the first two cohorts of the course. The statistics reported
here are mainly from the 2009 cohort, which consist of: i) routine statistics from the
course website about usage and student enrollment data provided by the university; ii)
two questionnaires at the at the end of the course, one survey focusing on study
motivation® and one end-of-course survey® on all aspects of the course; iii) forum
messages; and iv) telephone interviews with 15 students on the use of online forums..

2.1 Course model and structure

Beginners’ Chinese was designed according to the blended learning model.
Although definitions of blended learning and teaching vary (Heinze & Procter 2004;
Oliver & Trigwell, 2005), the concept refers to an approach to ‘provide the kind of
flexibility required if learning opportunities are to match the demands created by the
economic and social changes’ (Nicolson et al. 2011. p.4). Using this model, the course is
delivered using a mixture of print, audio and online materials, face-to-face tutorials and
synchronous online tutorials using Elluminate (see 3.3). The teaching materials, divided
into 36 sessions, are carefully developed by The Open University for distance learning®.
The total duration of the course is 44 weeks including 4 revision weeks and 4 weeks’
break (i.e. 36 weeks of study time corresponding to 36 sessions). Students are expected to
spend approximately 7 hours per week on learning each session, including:

attending tutorials® (0.5 hour as not every week has a tutorial);

studying the print and audio course materials (4 hours);

doing interactive online exercises (1-2 hours); and

completing assignments (0.5 hour as not every week has an assignment).

Of 252 study hours (based on an average figure of 7 hours per week), only 21 hours are
time-tabled tutorials (splitting between face-to-face and online) spread over 36 weeks®.

Unlike campus-based language classes, our tutorials take place after the self-study
has taken place, that is to say, tutorials are not there to teach new vocabulary and
grammar points, but to consolidate what has been learnt. Our face-to-face tutorials mostly
focus on developing the speaking skill and give students the opportunity to interact with
the tutor and fellow students. The online tutorials normally cover some difficult key

2 86 students of the 2009 cohort completed the online questionnaire.

¥ 108 students of the 2009 cohort completed the online questionnaire.

* There are two main course books with two practice books (in print and pdf to download) and 4
accompanying CDs (OU, 2009, 2010)

> Both the face-to-face and online tutorials are optional.

® A typical face-to-face tutorial runs for 2 hours on a Saturday as students have to travel to attend the
session; and a typical online tutorial is between 1 hour and 1.30 hours.
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learning points and provide students with the opportunity to practice the key structures of
the sessions covered. The teaching plans and slides for tutorials are provided to all the
tutors by the course team. Tutors are free to adapt them to the needs of their group. A
‘Tutor group’ consists of 15 to 20 students. Some tutors only have one group whilst
others may have more than one. Each tutor is responsible for teaching both face-to-face
and online tutorials of a particular group as well as marking assignments of that group.

Beginners’ Chinese is a Level 1 course worth 30 points, which students can study
as a stand-alone course outside of a qualification or as part of a degree (e.g. as one of the
options for BA in Modern Languages).The course teaches Mandarin Chinese in its
standardized spoken modern form (Putonghua) and in simplified characters. The intended
learning outcomes are comparable to A2 as defined by the Council of Europe’s Common
European Framework of Reference for Languages (CEFR) (2001). The assessment
strategy for the two cohorts discussed here comprises a combination of six ‘continuous
assessments’ (i.e. periodically throughout the course) and an end-of-course assessment
(including a Reading/Writing paper and a Speaking paper). Students are advised to
follow the Study Calendar (see Figure 1) which gives a broad outline of when to study
each session, the dates by which assignments need to be submitted and when to revise or
take a break. Students are also encouraged to use the online study planner (see 3.1 below)
which acts as a weekly guide to the various course materials. However, it is their choice
when to study, where to study, what to study or when to take a break according to their
own ways of learning or life style and need, with the guidance of their tutor. This level of
flexibility, however, is allowed only on the condition that students' assignments are
submitted, according to the deadlines of the Study Calendar. Tutors provide detailed
feedback for each assignment, commenting on the strengths and weaknesses as well as
what they should do to progress. Students can then make necessary adjustment so as to
meet the learning outcomes. The issues connected with providing a structure through the
Study Calendar and study planner versus flexibility will be discussed in 3.1 below.

Study Calendar 2010-11 ‘(\ |

L197: Beginners' Chinese
.

Study  Start date Course Books and Practice Books Tutorials® Assignment number Cut-off date
week

1] 25 Oct Preparatory week

1 Nov Book 1, Unit 1, Session 1

8 Nov Sassion 2

15 Nov Session 3

22 Nov Session 4
20 Nov Revision TMA 1 2Dec 10

6 Dec Book 1, Unit 2, Session §

||| =

13 Dec Session 6

20 Dec Break (1 week)
8 27 Dec Session 7
9 3 Jan Session B
10 10 Jan Revision TMA 2 13 Jan 11

11 17 Jan Book 1, Unit 3, Session 8

Figure 1: An extract from the 2010 Study Calendar for OU’s Beginners’ Chinese showing the first 11
weeks’.

" Students can download the whole Study calendar. Tutorials column is there for them to fill in their own
tutorial dates.
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2.2 Challenges in teaching and learning Chinese at a distance

In addition to the widely recognized challenges of learning Chinese at beginners’
level (which include tones and character recognition and writing; see, for example, Hu,
2010; Liang & van Heuven, 2007), there are various additional difficulties of learning
Chinese at a distance. These include: time constraints, as most students have a full-time
or part-time job in addition to a variety of domestic responsibilities so time-management
is essential (5KfHiz, 2008; Yan & McCormick, 2010; 7%, 2012); lack of physical and
visual presence of tutors and fellow students (Hurd, 2005); a lack of interaction and
speaking opportunities (Hurd, 2005); and the demands and frustrations of ICT such as
installing Chinese font, converting between characters and pinyin, incompatibility
between files, and learning to use other online tools and software (Kan & McCormick,
2012).

An additional challenge concerns the diversity of student population and
motivation. Unlike campus-based courses where students are more homogeneous in
regard to age, qualifications and study goals the characteristics of OU students can vary
considerably. For example, ages range from under 25 to over 70, educational
backgrounds (see Table 1) also differ; and motivation is largely driven by factors such as
learning for pleasure and academic challenge (see Table 2).

Table 1: Beginners’ Chinese Students Profile. n=467
(Source: Students Statistics Service, IET, enrollment data 2009, The Open University, UK)

Qualifications  No formal qualifications 3%

Less Than 2 A-Levels® 12%

2+ A-Levels or Equivalent 21%

HE Qualifications 37%

Postgraduate Qualifications 25%

Not Known 2%

Table 2: Top 5 Reasons for Studying Chinese.
For pleasure and interest 37.2%
As an intellectual challenge 18.6%
To assist me in my present or future work 15.1%
To be able to communicate when visiting a Chinese-speaking 11.6%
Country

To be able to communicate with Chinese-speaking friends or 9.3%
family

This student profile is similar to students learning other European languages at
OU. In the following section, I shall discuss how various technologies have been used to
meet some of the above challenges such as time-management; lack of tutor presence and
interaction; lack of speaking opportunities as well as learning tones.

8 A levels are studied typically between the ages of 16-18 in England, Wales and Northern Ireland.
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3. Use of technology

All language courses at the OU are supported by the Virtual Learning
Environment (VLE)®, which plays a central role in the beginners’ Chinese course. A
Virtual Learning Environment has been defined as a ‘computer-based (as opposed to
physical) environment in which learning is supported, made possible or encouraged’
(Twinisles.dev, 2003). The VLE for beginners’ Chinese course provides the link between
print, electronic, audio and online learning materials, online instructions on using
language software as well as guiding students through their weeks of study. In this
regard, it offers students a weekly study planner, links to an online conferencing tool,
digital resources, assessment materials, interactive language activities, study tips, news,
online forums, etc. This new learning environment encourages as much interaction as
possible in the second language learning, which is the welcoming learning environment
Garret (1991) envisaged for computer-assisted language learning (CALL) nearly two
decades ago. Below, | shall discuss how VLE encourages such interaction through the
use of the following four tools: study planner, online conferencing tool, interactive
language practices and online discussion forums.

3.1 Online study planner — providing structure for learning

Distance learners ‘need a teaching and learning framework that engenders a high
level of motivation to help them stay on track during the learning process’ (Garrido,
2005, p.185). The online study planner (see Figure 2 and Figure 3) provides such a
structure to help students better manage their time. In the post-course survey, when asked
to identify three factors that were most important for distance language learners in the
light of their experience of the beginners’ Chinese course, the most frequently cited were
as follows: first, being well-organized; second, enthusiasm and motivation, and third; a
willingness to communicate. Data from the interview and forum messages indicated the
combination of flexibility and a certain degree of structure increased retention rates. One
student said in the interview: “I've had various stabs at trying to learn Mandarin before
but I've never got as far as | have on this course. I've been to some good evening and
adult ed[ucation] classes but | personally just don't have the discipline to do homework
and revision on my own so the OU approach of set exercises and a timetable really works
for me”.

® This uses Moodle as the software base.

Journal of Technology and Chinese Language Teaching, 4(1), 1-13. ISSN: 1949-260X 6
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= L197 Beginners” Chinese - StudentHome - Microsoft Internet Explorer provided by The Open University V 6.0 sp1

(€ 1R open.acaRistdenksh Pe=L197_2009K 4%
W 4 |7 L197 Beginers’ Crinese - StudsntHome | o v B dm v rpoage - 3 Took -
Profie Courses  Qualifications QU Lfe  Study Support A-Z FAQs
L197 Beginners' Chinese
Course News Study planner  Entire planner Your progress @ Assessment more )
Return address for the 0 25 October » Preparatory week Number  Cut-off Score
Reading/Writing J Plan for preparatory week TMA 01 3 Dec L
ECA Mgy & What's on the course website? v ;;‘:i 02 l“”"“‘ }
2 X MA 03 Mar
PDF version of @) study tip: Learning a new language v ™A 04 29 Apr j
Ass;‘ss'm:"‘ B?"" a2 @) Study tip: Learning with others v Maos 17 Jun
- updated 25 July J Ll
(Updated 3 August, 15:58) @ Study tip: Recording your progress v TMA 06 5 Aug |
Speaking ECA FAQs D’ Lesrung yth the 00 v &) Assessment strategy
updated 27 > B GRS ST review v & Online TMA/ECA service
27 3uly Ma/ vic
{#] Self help stud oUPS 3 o
View all messages in full SYG : Ieapm 2 :::E P B & See all information
a A Il
se Il >
Resources 1 1 November  Unit 1 Course record see a
2 Course materials @ Introduction to Unit 1 v Tutor
o) Assessment 2
2 Tutorials Session 1 fF#F & Contact your tutor
3 Additional resources s Plan;for. Sessivi 1 v & Seefurther details
4 Library resources 4 Listening practice: Session 1 v Tutorials
Elluminate: B) speaking practice: Greetings Y Your next tutorial or day-scheol:
s nal‘e for all D__] Study Tip: Understanding the characteristics of the Chinese language v &J 7 Sep 2010, Elluminate
] ami
o i te b @, Study Tip: Understanding the role of pinyin v ‘) View all of your schedule
3 min raini
i = \i S[a: [a " @) video: Leaming tones v E =
oL Students earner suppo
website D) culture: Good and bad numbars v Cax N'i:m Vaaeia
Q E-Tutorials (read @) culture: Greetings v Support Team {Adobe POF)
only)
9’ E-Tutorials 2 € November » Unit 1 Other information

Nnlina nractica

>l &

Session 2 T Ex

&) Materials despatch
&d Qualfications linked

Figure 2: An extract from the 2009 cohort course website of OU’s Beginners’ Chinese (at first weeks

of the course) showing Study planner in the middle.

15 November « Unit 1

Session 3 HEHEA

4 Plan for Session 3

[@ Listening practice: Session 3

@ Grammar practice: Session 3

@ Reading practice: Session 3

@ Speaking practice: Introductions
@T{«ping practice: Session 3 (49.5KB)
@ Study Tip: Learning vocabulary

@ Study Tip: Vocabulary strategies
@ Culture: Ways to address people

ANEEEEEEE

Figure 3: A Close-up of Week 3 Study planner from the 2010 cohort course website of OU’s
Beginners’ Chinese.

The study planner not only offers a structure for learning so that it helps students
better manage their time (the check boxes are provided for students to tick after they
finish each task), but also they can interact and engage with the learning materials of that
week because each link takes students to a different learning activity (see 3.3). As Figure
3 shows, each week starts with a plan for that week. For example, ‘Plan for Session 3’
takes students to a detailed listing of key learning points and things to do for that week.
Because students’ backgrounds, study goals and time commitment differ, some students
only do the minimal work required whilst others might do everything listed in the

Journal of Technology and Chinese Language Teaching, 4(1), 1-13. ISSN: 1949-260X
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planner. For example, a ‘minimalist’ student may simply learn the key vocabulary, study
the grammar points and do some activities in the print materials for each session. This
may be due to work pressure or other commitment in life. If a student knows he is going
to be busy in one month’s time, he or she can plan ahead and study the sessions ahead of
the time, and submit the next assignment before the cut-off date. At the other end of the
spectrum, some students might do everything in the study planner. However, those that
seem to do everything may not actually do everything. For example, students who were
very good at character recognition tended to skip some reading exercises. Evidence for
this was obtained from the course forum where these students shared their learning
strategies and discussed how many activities they had completed. It is this combination of
structure plus flexibility which helps students to stay on to the end of the course and
achieve the learning outcomes.

3.2 Synchronous online conferencing tool - Elluminate

All the language courses at the OU have online tutorials using Elluminate®, an
online synchronous web conferencing tool. Elluminate is like a virtual classroom where
a tutor and students in a ‘Tutor group’ meet at a timetabled slot in real time'. As
previously mentioned, a student is allocated to a group with a tutor who runs face-to-face
and Elluminate tutorials, and marks assignments. Physical location and time is variable
and students can therefor join another tutor’s face-to-face or online tutorial, but they must
hand in their assignments to their own tutor. In addition to voice communication, there
are visual tools like Text Chat and the Whiteboard where tutors can present the prepared
teaching materials, be it text, images or video clips. Camera can be switched on if the
tutor wishes to. Another particularly useful function of Elluminate for language learning
is this: tutors can split a large group into pairs and send them to different virtual rooms
with different activities preloaded on the Whiteboard so that they can conduct speaking
practice in small groups. The Whiteboard allows students to manipulate tutor prepared
slides so it is particularly suitable for language exercises such as dragging and dropping,
filling in the blanks and re-ordering a sentence or paragraph. Tutors can also record a
tutorial session with the consent of the group so that those students who missed the class
can play the recording. This is rather like watching a video clip as it captures both the
audio and the visual. A study by Stickler and Shi (2011) on the use of Elluminate in
teaching Chinese reports the following main benefits of this tool: catering for feedback in
different modes (audio and text); effective classroom management (tutors can preload
tutorial materials); catering for different learner types (extrovert or shy, as a tutor can put
them into different groups); less exposure for shy students; displaying characters and
pinyin. However, there could be technical problems associated with the connection, audio
quality, character editing on the Whiteboard etc. For such a tool to be successful and
effective, it must be institutionally supported and both tutors and students need to be

19'yceum, a conferencing tool developed in house, was introduced in 2002 (Hampel & Hauck 2004) but
replaced by Elluminate for better audio quality and more sophisticated functionalities.
! Telephone tutorials are offered to students who do not have broadband access.
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provided with appropriate training12. Teacher training is crucial in the use of new
technology (Blake, 2008, ch.6)

In addition to using Elluminate for online tutorials to remedy the lack of tutor
presence, another substantial benefit to students is that they can use it to practice
speaking Chinese. Students are encouraged to organize meetings amongst themselves on
Elluminate. As it is a web-based tool, students can access it at any time. On the course
forum, there is much evidence that students organize such meetings. The tool has
increased learners' opportunities to practice their spoken Chinese and it has also
promoted the interaction between students.

3.3 Interactive online language exercises

To compensate for the lack of interaction between students and tutors, especially
the relative absence of a Chinese-speaking environment in the UK, online language
exercises are added to the Study planner in the VLE to help students revise and reinforce
what they have learnt in a particular week so as to prepare them for the continuous and
end-of-course assignments. They include speaking, listening, grammar and reading
exercises. As spoken communication is a vital element in language learning, we have
designed the online speaking practice, in part, to ‘address the well-known drawback of
learning a language at distance — the development and practice of oral skills’ (Hurd,
2005, p.14). In each speaking exercise, students are given clear instructions as to what to
do. For example, they may first hear a question, and then record themselves giving the
answer using either verbal or visual prompts. They can then hear a sample recording with
which to compare their own. The transcript of what they hear and the sample answer is
accessible online. This is provided by the general facilities of the Moodle software, but
specifically developed by OU to suit all of its language courses.

For the latter three skills, each practice session tends to include between 8 and 10
questions which are mostly multiple choice questions marked by computer (see Figure 4).
They are interactive in the sense that students will get instant feedback about their
performance™. For listening practice, students will see the transcript of the recording only
after they have attempted all the questions and they are then encouraged to read the
transcripts and listen to all the questions again. As character learning is one of the
challenges in learning Chinese, the reading practice focuses on character recognition and
reading comprehension.

'2 Elluminate is supported by OU’s Helpdesk. The department provides drop-in training sessions for both
tutors and students.

3 Also known as iCMA (interactive computer-marked assignment) but they do not form part of the
assessment.
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L197-09K > Reading practice: Session 12 > Attempt 1 Update

Preview Reading practice: Session 12

Questions Question B Reading Comprehension - Read the passage, and choose the correct answer to the question.

Nt yet
1][2][a]a]s|[5] e HHEEHF S (Qingdio, Tsingtao) MEAKE HRT H. X TEMARET B (wan hui,
s urkedow  evening party). HAREFRARITFEH.

of

End test ... When will the party be held?
Select one:
O this Sunday

O this Saturday
O this Friday evening

Figure 4: An example of online reading exercise for Session 12

These online language exercises ‘promote a degree of interaction with the audio-
visual stimuli available within the course’ (Garrido, 2005, p.184). They also put control
into students’ hands as they can decide which exercises to do, when to do them as well as
taking as much time as they wish on a particular task. Routine statistics captured by VLE
indicates that these online interactive materials were frequently accessed by students. Of
the fifteen students interviewed, seven of them used most of the online materials. As the
tasks range from easy to difficult, they suit both real beginners and false beginners who
need more challenging tasks to keep them engaged with the learning. However, there are
various limitations, which include the system being able to accept only one correct
answer and the limited feedback on speaking.

3.4 Online discussion forums

Research has shown that one of the main factors in being a successful distance
language learner relates to affective variables. Hurd (2005) points out that ‘for the
distance language learner, it is perhaps affective variables — beliefs, motivations and
anxiety — that are of greater relevance [than other variables]’. Previous research shows
that online forums are an ideal platform for peer support (Hammond, 2000) and for
promoting learning and cohesion (Lamy & Goodfellow, 1999). For this reason, all the
OU language courses have course-specific online forums. The challenges in learning
Chinese at a distance mean that students need more support emotionally and
academically.

For the 2009/2010 academic year group, there were three forums open to all
students and tutors on the course: the course forum for discussing all course-related
issues, the culture forum for students to share their reflections and opinions in Chinese-
speaking cultures encountered in the course materials, and the caféforum for arranging
social activities and meetings. The most populated forum on Beginners’ Chinese course
was the course forum with 370 discussion threads and over 4,300 postings. Forum
participation was voluntary and discussions were mostly in English. Kan and McCormick
(2012) conducted a study on the 2009 cohort’s course forum and the study shows that
that online forums play a crucial role in building course cohesion and providing peer
support as well as sharing learning strategies (especially strategies in learning characters).
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The data from the motivation survey strongly supports this as the top three reasons for
visiting the course forum were: i) bench-marking and being part of a learning
community; ii) seeking support; and iii) giving support. Studies on the 2009 cohort’s
culture forum (Alvarez, 2011; Alvarez & Kan,2012) also indicate that this asynchronous
text-based tool plays a very important role in supporting and contributing towards the
learning of Chinese language as well as intercultural learning.

Although students’ participation on the three forums is completely voluntary, the
data collected in the study conducted by Kan and McCormick (2012) shows that 90.8%
of students of 2009 cohort visited the forum (including both contributing and just
reading) regularly or occasionally.

One of the bonus of online discussion forums is the immediate feedback the
teaching staff can get as students discuss all course related issues including reporting the
malfunction of some links and their difficulties and frustration with the technology so
that the course team can respond in a timely fashion. Thanks to many useful suggestions
by the 2009 and 2010 cohorts, many online language exercises have been updated, and
the instructions on using many tools have been revised for the later cohorts.

4. Conclusion

Knowing student profile, study motivation and the challenges of learning Chinese
at a distance were important in deciding appropriate technologies to be adopted for the
course to help students achieve the learning outcomes and enhance their learning
experience. The end-of-course survey was positive overall with 93.3% (the 2009 cohort)
and 93.7 (the 2010 cohort) satisfied with the quality of the course; and 88.6% ( the 2009
cohort) and 93.7% (the 2010 cohort) satisfied with the study experience. However, one of
the challenges ahead of the Chinese team at OU is how best to integrate various learning
resources to maximize learning outcomes without overloading students.

The main argument of this paper is that the design and delivery of a course must
be decided by pedagogy and educational outcomes rather than by technology. In the
meantime, we must bear in mind the impact of ever increasing new technologies on
teaching and learning. When adopting a particular technology, considerations must be
given to how the technology can meet the challenges and the demands of the task, context,
and learning goals; if it has the added value; if it engages students in learning; and finally
if it improves the quality of teaching and enhances the learning experience.

Further research needs to be done to understand more about students’ attitude
towards the new technologies, how they use them and their experience with them so that
teachers and course designers can come up with better and more enjoyable courses.
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Abstract: The paper highlights the difficulties of learning Chinese language
for Indian students with diverse linguistic backgrounds, while
reemphasizing the point that Chinese language in itself is one of the
toughest languages, especially in India where it has to be learned through
another foreign language i.e. English. The paper hypothesizes that
multilingual speakers of any community faces greater problems of learning
new languages when the medium of teaching is not their mother tongue and
when there is lack of target language environment with proper infrastructure.
The study is based on a questionnaire circulated among 79 students between
the age group of 18 to 30 learning Chinese as a major. Respondents belong
to various regional and linguistic backgrounds, but residing and learning
Chinese in Delhi. In addition, speech recording analysis and answer scripts
analysis is done to identify practical problems faced by the students of
Jawaharlal Nehru University. The study excludes those who acquired the
language more than three years ago.
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1. Introduction

Acquiring Chinese language skills in India is at its peak. Young school graduates
as well as professionals are all trying to cash in on improved India-China relations.
However, the centers for learning are not keeping pace with the amplified demand. The
long established institutions are the prime locations for well formulated and intense
Chinese learning courses, though some private and other grant-in-aid institutes have
sprung up to fill the gap. The main hindrance to basic and advanced Chinese language
skills, apart from the lack of highly qualified language teachers and native speakers, is the
diversity of students and their demands. This paper highlights the difficulties of learning
Chinese language for Indian students with diverse linguistic backgrounds, while
reemphasizing the point that Chinese language in itself is one of the toughest languages
to master, especially in India where it has to be learned through another foreign language
i.e. English.® The paper hypothesizes that multilingual speaker of any community faces
greater problems of learning new languages when the medium of teaching is not their
mother tongue and when there is lack of target language environment with proper
infrastructure.

To date, in India, there has been no field study to analyze and assess the problems
of learning Chinese language, though there have been a few studies to understand the
state of Chinese language and Chinese studies in a holistic manner.? Although some
studies dwell on the challenges and problems of teaching Chinese language in India, they
fall short of incorporating students’ perspectives in their analysis as there is lack of fine
grained qualitative data from students’ perspective. This paper is an attempt to present a
new perspective wherein my personal teaching and learning experience clubbed with
students’ response to a questionnaire forms the basis for an overall understanding of
teaching Chinese language to multilingual speakers in India.

2. Methodology

The study uses a questionnaire (See Appendix Il) circulated among 79 students
learning Chinese belonging to varied regional and linguistic backgrounds but residing and
learning Chinese language in Delhi. The survey basically includes graduate and post-
graduate students of Chinese language (having Chinese as their major) between the age
group of 18 to 30 (85% aged 18-24, 13% 25-30, and 2% above 30, See Chart 1). In
addition, out of the total number of respondents, 18 Basic and Intermediate level students

! English language in this paper is regarded as a foreign language, though it is the official language in India.
The reason being, among the members of larger Indian community, although English is a medium of formal
interactions, it is still not the communicative language among a majority of Indians who prefer to use their
local language/dialect. This results in poor, and at times very poor, level of competency. The subjects used
in this paper as well do not possess high degree of proficiency and understanding of English level though
most are college level educated students.

2 See H.P. Ray (2004), Tan Chung (1999), Zhao Shouhui (1996).
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along with 8 Advance level students were selected for recording speech while speaking
Chinese language. Varied sounds are given to them on the basis of problems highlighted
in response to the questionnaire and speech recordings analyzed to identify practical
problems in pronunciation (See Chart 4). The respondents for speech recording are
selected on the basis of representation of different regions of India ensuring a diversity of
language backgrounds, though all belong to Jawaharlal Nehru University for which they
cleared an entrance exam in English. In addition, few answer scripts of previous four
years of the students belonging to graduate and under-graduate level of Jawaharlal Nehru
University are used to analyze the practical problems of language learning, relating it
with the responses to the questionnaire to form a cross corroboration. The entire
methodology process does not include students who have acquired the language more
than three years ago, but focus on those who form a part of the current high tide, whereby
the motivation of learning Chinese to easily get jobs. The limitation of the survey is its
limited area, though the representation is remarkable except in case of sound recordings.

3. Broader Understanding

Teaching of Chinese language in India began back in 1918 in Calcutta University,
West Bengal. Due to shortage of students, the course had to be abandoned. Later, in 1937
with the setting up of Cheena-Bhavana (9 [E %[%) in Viswa Bharti University also
located in West Bengal, Chinese language teaching was formally institutionalized.® This
was a joint effort of Gurudeva Rabindranath Tagore and Prof. Tan Yunshan. The setting
up of Cheena-Bhavana was a “pledge to maintain the intercourse of culture and
friendship” between the two nations and its people.® The prime objective envisaged by
Prof Tan Yunshan was also to amalgamate the feelings of the people of both countries
and to create peace among the nations. The Sino-Indian Cultural Society was as a major
actor in promoting this vision. Later by the end of 1960s, although Delhi University and
Jawaharlal Nehru University, now the prime locations of teaching Chinese besides Viswa
Bharti University, started Chinese language courses, the learning of Chinese language in
India was put on a backburner due to the downturn in China-India relations. With the
normalization process since 90s, interest in Chinese language in India has been revived
with greater thrust and vigour.

At present, there are a host of Universities and Institutes, which offer Chinese
language courses as Certificate, Diploma or Degree courses in India. However, the major
obstacle lies in the production of textbooks that can cater to the real needs of Indian
students. This is in addition to the bottleneck of having adequate native teachers and a
sound language environment. Quantitative feedback from students supporting the
contention that lack of native speaking teachers is a significant problem. The survey
shows, 53% of the respondents feel that the environment to teach Chinese in India has to
be improved and 48% feel that their course books need to be improved (See Chart 2). The
demand for a native Chinese teacher is resonating among both the teaching as well as

¥ Zhao Shouhui, p. 106.
* Rabindranath Tagore, Address at the Opening Ceremony of Visva-Bharati Cheena Bhavana, April 14,
1937 India and China cited in Tan Chung, In the Footsteps of Xuanzang: Tan Yun-shan and India, p. 29.
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learning community. The survey reflects that 33% of the students seem to think that
having a native teacher would have been better, while 25% of others are assertive to say
that native Chinese teacher is definitely better to teach a foreign language. There are 28%
more who think that probably a native Chinese teacher is better than local teacher. The
maximum number of respondents, accounting for 39% of the total, relate the need for
native Chinese teacher for creating a better environment of teaching Chinese, while 30%
relate it for creating a better cultural environment and 29% for having a near perfect style
of speech (See Chart 3). There were also individual respondents who believe that native
Chinese teacher is better at higher levels and is good for boosting confidence level of
students in speaking the language. A strong point made by a respondent is also that the
native Chinese teacher is good only if he/she knows proper ways of teaching.

The discourse of having adequate and well-qualified teachers to teach Chinese in
India is a focal point of building a strong base of Chinese language learning in India.
Every year hundreds of students pass out as graduates in the language, but there is a
whole dilemma of acquiring basic fluency of speech and knowledge, but lack of
proficiency and accuracy. This is also for the reason that the standards for grading
individual proficiency are not based on internationally acknowledged HSK (¥iE /K-
i Hanyu Shuiping Kaoshi) tests; meaning to date Indian education system does not
accredit HSK evaluation system. Hence, the proficiencies acquired for Chinese language
in India varies according to the institutes and universities, rather than any binding
standardized system. This hinders the production of high caliber teachers at one level, and
overall requirement of abilities of students at other.

4. Regional Variations and Articulation Issues

India is a unique multilingual and diverse society wherein a person from the
northern belt finds the language spoken by the southerners as a foreign language and
vice-versa. Same is the case among other parts of India. Having 452 languages including
22 official scheduled languages® and hundreds of dialects, people are born with a knack
of acquiring different languages and dialects. In particular, English language though
being a foreign language to this land, has been incorporated as one of the official
languages in the Indian constitution. This has its pros and cons for people acquiring other
foreign languages. The major advantage is that since childhood children are accustomed
to acquiring different scripts, develop the ability to moderate speech, and memorize
various language vocabularies. However, the worst drawback of such learning pedagogy
is the limitation to a deeper understanding of the target language as the medium of
teaching, in this case English, in itself is incomprehensible. This poses a grave concern
for the future of high caliber Sinologues in India.

The survey incorporated 30% of students belonging to North India, 3% belonging
to South India, 56% from East India, 3% from West India, and another 3% from Central
parts of India along with five foreigners (accounting for 6%) including one Chinese

® “Languages of India”, Ethnologue.
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native born and brought up in India (See Chart 1). The reason for overwhelming majority
of students belonging to Eastern part of India is attributed to: (a) Chinese language
teaching in India started from Eastern part of India; (b) China-India links due to
Buddhism relates in Eastern India; (c) Jawaharlal Nehru University in particular, from
where majority of the respondents are selected, encourages students from all backward
and lower strata of the society to avail higher education. This, however, does not
influence the overall outcome of the result as the heterogeneity of the respondents is
maintained and they are the representative group of learning Chinese language in India.

The mother tongue of 59% of the respondents is Hindi, while 41% has other
languages as their mother tongue and only one (Overseas Chinese) having English as her
mother tongue. In addition to this, 57% of the respondents know one, two or three Indian
languages other than their mother tongue, while 27% of them at least know one foreign
language besides English (See Chart 1). Although nurtured under such multilingual
backgrounds, yet the majority of the respondents tilt towards having a combination of
English and their mother tongue as a medium of teaching Chinese. English is an official
medium of teaching in India for all levels of courses after primary education. It is also
recognized as one of the more comprehensible languages for students belonging to varied
linguistic backgrounds. Although the level of English language of students coming to
JNU on an overall is not very high, yet 29% of the respondents feel that English can
remain as the main medium of teaching. There are also 14% of those who feel that a
combination of English and Chinese can be applied for an improvement of the target
language; however, there are only 6% who agree to Chinese language as a direct medium
of teaching the target language, emphasizing the point that it should apply at higher levels
of language learning (See Chart 2).

5. Pronunciation Problems

Learning accurate ways of pronouncing the four tones of Chinese language
remains a challenge for Indian learners even at a very advance stage of learning process.
With regard to the articulation of sounds, a major difficulty lies in learning “ii” sound at
the initial stages. However, the survey highlights the fact that a greater issue lies with
articulating sounds such as “Zi”, “Ci”, “Ze”, “Ce”, “Zhi”, “Chi,” “S”, “Sh”, “Re”, “Ri”,
“P”, “F”. The sound recording of the learners reflect the practical problems. Out of the
total subjects whose voices are recorded, half have their mother tongue as Hindi, while
the other half have other regional languages as their mother tongue. This applies to the
basic and intermediate level learners as well as to the advance learners. The following
practical problems are observed:

5.1 Unable to Differentiate an/ang

The sound analysis of basic and intermediate level learners show that 57%
learners belonging to Eastern parts of India and 29% belonging to Northern parts of India
cannot accurately differentiate the articulation of “an” and “ang” sounds (See Chart 5).
However, this problem is rectified by the time they reach advance levels of learning.
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5.2 Unable to Differentiate en/eng

The sound analysis of basic and intermediate level learners show that 43%
learners belonging to Eastern parts of India along with 14% belonging to Northern parts
of India cannot accurately differentiate the articulation of “en” and “eng” sounds (See
Chart 5). However, this problem is also rectified by the time they reach advance levels of
learning.

5.3 Unable to Differentiate Ze/Ce

The sound analysis of basic and intermediate level learners show that 43%
learners belonging to Eastern parts of India and 14% belonging to Northern parts of India
cannot accurately differentiate the articulation of “Ze” and “Ce” sounds; while 100% of
Southerners face this difficulty (See Chart 5) . However, this problem also does not pose
major issue at advance levels of learning.

5.4 Unable to Differentiate Zi/Ze

The sound analysis of basic and intermediate level learners show that 57%
learners belonging to Eastern parts of India and 57% belonging to Northern parts of India
cannot accurately differentiate the articulation of “Zi” and “Ze” sounds; while 100% of
learners from Central, Western and Southern parts of India find it difficult to articulate.
Even at the advance levels, 50% of learners from Northern parts and 25% from Eastern
parts of India continue to have problems differentiating these sounds (See Chart 5).

5.5 Unable to Differentiate Zi/Ci

The sound analysis of basic and intermediate level learners show that 57%
learners belonging to Eastern parts of India and 57% belonging to Northern parts of India
cannot accurately differentiate the articulation of “Zi” and “Ci” sounds; while 100% of
learners from Central and Western parts of India along with 50% from Southern find it
difficult to articulate. Even at the advance levels, 50% of learners from Northern parts
and 25% from Eastern parts of India continue to have problems differentiating these
sounds (See Chart 5).

5.6 Unable to Differentiate Zhi/Chi

The sound analysis of basic and intermediate level learners show that 57%
learners belonging to Eastern parts of India and 86% belonging to Northern parts of India
cannot accurately differentiate the articulation of “Zhi” and “Chi” sounds; while 100% of
learners from Central and Southern parts of India find it difficult to articulate. Even at the
advance levels, 75% of learners from Eastern parts of India continue to have problems
differentiating these sounds (See Chart 5).
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5.7 Unable to Differentiate Re/Ri

The sound analysis of basic and intermediate level learners show that 14%
learners belonging to Eastern parts of India and 29% belonging to Northern parts of India
cannot accurately differentiate the articulation of “Re” and “Ri” sounds; while 100% of
learners from Central and Southern parts of India find it difficult to articulate (See Chart
5). At the advance levels, however, half of the learners from Eastern and Northern parts
of India continue to have problems differentiating these sounds.

5.8 Unable to Differentiate Pa/Fa

The sound analysis of basic and intermediate level learners show that 14%
learners belonging each to Eastern parts and Northern parts of India along with 100%
from Western and Central parts of India cannot accurately differentiate the articulation of
“Pa” and “Fa” sounds. For 50% of those belong to Northern parts of India, the problem
remains even at the advance level (See Chart 5).

5.9 Unable to Differentiate Ji/Qi

The sound analysis of basic and intermediate level learners show that 100%
learners belonging Central parts of India cannot accurately differentiate the articulation of
“Ji” and “Qi” sounds; while 50% of those belong to Northern parts of India have this
problem even at the advance level (See Chart 5).

Other sound differentiation of u/iu, Ba/Pa, Di/Ti, Ji/Xi, Xi/Qi, Za/Ca, Zha/Cha,
Xu/Yu are like the teething problems, but there are a few who face severe problems of
differentiating Sa/Sha. 50% of those belonging to Northern parts of India have this
problem even at advance level of learning (See Chart 5). Interestingly, most of the
learners at advance levels do not show any of the sound differentiation and articulation
problems when they have been trained in China for a year, implying that in a sound
environment most of the problems are rectified.

6. Functional Challenges

Grammar of a language defines the rules and ways in which a properly
constructed sentence can be used. Chinese grammar is largely different from the grammar
of many of the Indian languages and hence, poses a different set of perceptional problems
for many Indian learners. The survey found that learners feel they have a variety of
problems, some of which are common with foreign learners of Chinese language. These

range from “use of phrases”, “use of compliments of direction”, “placement of adjective
2 13

and nouns”, “word order”, “active and passive voice sentences” to “use of measure
words”, “‘ba’ and ‘le’ constructions” etc. However, there is no denial of the fact that
many of these problems in India stem not from the basic difficulty of Chinese language

per se, but from the conceptions of grammar based on English language or their Regional
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language (i.e. their Mother tongue). Hence, the sentences students make are literal
translation of English or regional language structure, rather than having any
understanding of Chinese structure, style, manner of speech. Few examples from
intermediate and advance learners’ examination copies are highlighted below to present
the understanding of Indian learners.

6.1 English Grammar as a Concept

() B T 2EE. (1 understood everything)
(i) AR (1 want to study in my room)
Gii) FRWE PRI % . (1 also want to go with her)
Gv) A RFGER-L . (Today I got up at 7 O’clock)

6.2 Regional Grammar as a Concept

(i) LPUE, MmEEMNANB. (After that he did not tell anyone)
G A0 B H R, (He had nothing in his heart)
(i) WEFBRERZ. (Even in my life many things happened)

Problems also arise from the lack of deeper understanding of certain grammatical
constructions. Below are some such examples.

6.2.1 The use of “dou” (#F)

Many times students relate the meaning of “dou” to all or everything. This kind of
perception carries on even at advance stages of learning. Therefore, they create sentences
like:

() AWK (No matter what problem | have, everyone
will help me)
(i) ARV A PE. (1 cannot tell everything)

6.2.2 The use of “le” ()

Even at advance level of learning Chinese, the use of “le” remains a big headache.
The only understanding that gets strongly embedded in their minds is the use of “le” for
making a past tense of the sentence. The sentences thus formed are:

() BEELELE A ANRILMEEFE 7. (Mao Zedong was the first
President of the PRC)
G RIS T . (Life of peasants were very tough)
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6.2.3 The use of “duo” (%)

For many beginners “duo” fits all sense of “many”. Hence, they produce
sentences like:

(i) Z ANRXKFE. (Many people come to see)

Of course, there are many other problems which arise due to lack of deeper
understanding of Chinese language such as:

(i) Not able to place “nian” (4F), or “shi” (T7), or “sheng” (%£) whenever a
year or city or province etc. is mentioned.

(ii) Unable to understand the reduplicated use of similar meaning words to
emphasize the sentence like “jiagiang” (J5#), “zengqgiang” (H45%) etc.

(iii) The use “wei le” (1) for every translation of English sentence which
contains the word “for”.

(iv) The indiscriminate use of suffix “men” (1/1) for making plural words like
FAA.

(v)  Unable to distinguish the use of “hua” (f£) and “xing” (14).

(vi) Unable to distinguish the use of similar meaning words like “biancheng”
(A% %) and “gaicheng” (/i) both meaning “to become”; “jinxing” (H1T)
and “juxing” ( % 4T ) both meaning “to hold” etc.

7. Infrastructural Problems and Motivational Factors

Apart from the influence of their Regional languages or the influence of English
in the learning process, problems also arise to the lack of infrastructure facilities
including quality of teachers, audio-visual labs, multimedia labs, and adequate localized
textbooks. There has been no major stress on learning Chinese grammar in India.
Although the basic and intermediate level books have elaborate grammatical explanations
and exercises after the main text, but very little practical emphasis is laid on making the
students work for it. At times, students also claim that faculty members are themselves
not very clear of certain structures and usages. This leaves a major space for learners to
engage in active self-learning for higher standards of understanding. In fact, students who
have been to China for a year find themselves capable of dealing with a majority of such
mistakes.

One of the major obstacles of proficient and high caliber sociolinguists in India is
the aim with which students opt for foreign languages in India. Very few have a sincere
desire to do in-depth research on the target language. The high tide in demand for
learning a foreign language is marked by the fact that job prospects, which have declined
in other fields, have gained accelerated momentum in high money-making temporary
jobs relating to foreign languages. This applies to the amplified demand for learning
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Chinese language as well. 44% of the respondents chose Chinese for the job prospects
linked to it; while 34% found Chinese language as a new interesting subject to learn.
There were 6% who went along the lines of the advice given by their friends and 4% who
simply wanted to acquire a degree or certificate. Individual respondents also cited reasons
as “interest in learning foreign languages” and “a requirement due to their business links
with China”. It is thus that having an intermediate level of Chinese language is adequate
for practical needs of the individuals. Unless there is a strong mechanism to motivate the
students, the sincerity of learning does not get a boost, which is also reflected in the level
one attains.

The survey included 56% of those who have intermediate level of Chinese
language, while 28% have basic level and 16% have advance level. These levels are
imparted on a daily basis with a majority (85%) having two to four hours of language
classes every day. At the basic level, text books with audio-visual tools are used, while
the textual base expands at intermediate levels. Most teaching/learning is dependent on
textbook and on some basic audio. Even though audio-visual tools are a part of the
curriculum, except basic audio listening, other tools such as multimedia and visual
classes for movies/documentaries/serials do not have functional usage in the present
Indian context. This greatly hinders the contextual learning of the students.

7.1 Self-learning as a strong tool

Self-learning to a great level helps improve the levels of Chinese, but the hours
spend on self-learning are also significant. Besides, during the self-learning process, it is
very important to find out what were the motivations of self-learning. A vast number of
respondents (43%) claim to have two-to-four hours of self-learning in a day to improve
their language skills. There are 25% of those who do self-learning for four-to-six hours,
24% do for one-to-two hours, and 8% engage in six-to-eight hours of self-learning (See
Chart 6). Overlooking the exaggerated/modest figures projected by some due to a
questionnaire form required by their teacher to be filled, it is not wrong to posit that on an
average three-to-four hours a day is what students devote to self-learning. However, the
crucial aspect lies in what is the focus of self-learning. In this regard many respondents
have opted for multiple choices, with the greater number (51%) putting their energies to
preparing for the next day class along with a remarkable number (28%) revising the
things taught in the class. This leaves a handful of those (9%) who learn Chinese
language beyond classroom focus and a visibly low (6%) interested in reading on China.
Examination fear in our system is so embedded that the focus of all learning activities
revolves around attaining higher grades. Though there are 15% of respondents who
engage in an all-inclusive learning process, 10% of respondents relate learning the
language to “preparation for examination”.

Self-learning coupled with in-and-out classroom environment generates or
pacifies the interest in a language. In the present case, Chinese language students’
motivation is maintained even though the environment for learning the language is not
adequate. 81% of the respondents feel that Chinese is an interesting language though it is
not very easy to learn. 11% feel it is a very tough language, while 6% feel it is more
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difficult than learning English language (See Chart 7). Tones form the root problem of
learning Chinese language, as none of the Indian languages are tonal languages. 35% of
the respondents find difficulty in attaining proficiency in tones, which is the base of
Chinese language aptitude. 22% respondents seem to be handicapped due to writing
abilities of characters, while 25% feel the ease in writing characters (See Chart 7).
However my practical experience says, even if many speakers of Chinese language in
India are able to attain some intermediate levels, their ability to write with correct
Chinese characters lags far behind. There are 18% respondents who feel Chinese
language is difficult in all aspects vis-avis character writing, tones, grammar,
pronunciation of sounds etc.

7.2 Internet as a medium of Self-learning

In the paucity of Chinese source materials in libraries as well as limited
availability of books in Chinese, an increasing number have found Internet quite useful
tool for self-learning. 61% of the respondents access internet sites for improving their
language abilities or chat with on-line Chinese friends to enhance communicative skills
(See Chart 8). In India, online chat rooms and p-to-p internet telephone technology has
filled in the gap of lack of proper language environment. The disadvantages of such
informal course structure with lack of proper guidance are also taken care with the new
technologies. Delivering lectures and providing course material to students without
personal long hour interaction, which is evolving as a new system called “coursecasting”
and creating a new “iClass revolution” through an online podcast, will sooner or later
require Indian teachers to rethink the way teaching can be imparted. °The issue will
become significant when individual attention and personalized teaching will become the
need of the hour.” Every individual students needs differs and this individual based
teaching looks into an individual’s interest and evaluates each as one case. This is as yet
not taken care in the present system whereby 25-30 students form one class, although
university guidelines have highlighted this issue.

In view of the above problems of learning Chinese language, 53% acknowledge
that group discussion in Chinese should form the basic means of imparting language (See
Chart 7). The view seems to emanate from the fact that contextual use of words and the
usage of expressions in Chinese language are beyond the capabilities of mastering in
classroom teaching. 14% of the respondents propose extensive use of audio-visuals along
with 15% proposing enhanced cultural activities to understand the culture of China (See
Chart 7). The cultural aspect vis-avis language learning has often been highlighted as an
integral part of any language learning, but in case of Chinese, it acts as a tool of attaining
proficiency in morphology and lexicons. There are only 18% who think textbook
teaching is an apt pedagogy, while 5% advocate an all-inclusive teaching style (See Chart
7).

8 «iClass: A Professor In Your Pocket”.

"iClass is an intelligent cognitive-based open learning system and environment, adapted to individual
learners’ needs. The understanding of personalization in iClass is “personalization through and with
empowerment”. For further information see, http://www.iclass.info/iclass01.asp (31-08-07).
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8. Recommendation and Concluding Discussion

Chinese learning in India has major bottlenecks starting from inadequate basic
teaching materials to lack of native teachers. However, a less emphasized problem lies in
the diversity of linguistic backgrounds of Indian learners. Though multilingual speakers,
these learners face a greater challenge due to the handicap of teaching not based on their
mother tongue. In India, as Chinese language, a foreign language, is taught via another
foreign language i.e. English, as the main medium, the ability to acquire in-depth
knowledge of the target language becomes low. It is due to this that many respondents
feel that a direct approach to teaching with native teachers is a better choice, provided
native teachers use native languages as a medium of teaching. Otherwise, an environment
of native culture along with native teachers should be created to fill in the gaps. Indian
universities/institutes have been lackadaisical in initiating any MoUs with Chinese
universities, which will propel student/faculty exchange programmes. This will not only
expose the students to native environment, but will also provide regular orientation for
the faculties. In addition, the enthusiasm to engage in deeper research of the language,
literature and culture will be created among a larger number of students, which presently
is in a state of intensive care.

Better infrastructure facilities are already in place in some places, which requires
high caliber teachers to use it for classroom teaching. Technologies like video, multi-
media labs etc. for learning of foreign languages should now be utilized for Chinese
language in India with updated software, books and other related materials from China. If
such technologies are used, problems of sounds like “Pa/Fa”, “Sa/Sha”, and “Re/Ri” can
be easily rooted out at the very basic level itself, while the differences of proper
articulation of sounds like “Zi/Ze”, “Zi/Ci”, “Zhi/Chi”, “Ji/Qi” could be better explained
and corrective speech therapies adopted. For this, an individualistic approach is essential,
whereby the sounds that do not exist in native language/mother tongue is given special
emphasis at the very basic level.

The present books seem to be grossly inadequate with 48% of the respondents
feeling that present course books need to be improved. In an environment where a large
number of speakers have Hindi as their mother tongue or are having close linkages with
Hindi language (in the present survey 59% had their mother tongue as Hindi and another
12% having a sound knowledge of Hindi language), textbooks and dictionaries designed
in Hindi language, if not in all major regional languages, will be a very useful tool.

Last but not the least, contextual learning and serious study of rhetoric need to be
introduced at intermediate and higher levels. This should be coupled with cultural
understanding to produce quality sociolinguists.
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Appendix I: Charts Based on Survey & Sound Analysis

Chartl: Description of the Respondents
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Chart 3: Native Chinese Teacher
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Chart 5: Major Sound Problems of Respondents
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Chart 7: Rating Chinese and Best Method to Teach
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Chart 8: Sources of Self-learning and the Need Analysis
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Appendix I1: Questionnaire

1. What is your name?

2. What is your age?
OR
3. What is your age group?
(@) 18-25
(b) 25-30
(c) 30+

4. What is your E.mail ID (preferably gmail)?
5. Which part of India do you belong?
6. What is your mother tongue?

7. How many Indian languages do you know? (specify)

8. How many foreign languages you know? (specify)

9. How many years of Chinese have you formally studied?
(a) 2
(b) 3
(c) 4
(d) 5
(e) 6

10. Where did you formally study Chinese language?
(@) JNU
(b) DU
(c) Banaras Hindu University
(d) Shanti Niketan
(e) Bhartiya Vidya Bhawan
(f) Any other (specify)

11. Why did you opt Chinese?
(@) Something new
(b) Parents compelled
(c) Friends advice
(d) Way to get in JINU
(e) Bright job prospects
(F) Any other reason (specify)
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12. How you rate Chinese language?
(@) Easy
(b) Difficult but interesting
(c) Very difficult
(d) Compared to English its easy
(e) Compared to English it is tough
(f) Tougher than my mother tongue
(9) Any other rating (specify)

13. What is easy in learning Chinese language?
(@) Vocabulary
(b) Tones
(c) Sounds
(d) Grammar
(e) Character writing
(f) Any other (specify)

14. What is difficult in learning Chinese language?
(@) Vocabulary
(b) Tones
(c) Sounds
(d) Grammar
(e) Character writing
(f) All above
(9) Any other (specify)

15. What method you feel is best suited as a tool to teach Chinese language?

(@) Textbook teaching
(b) Audio-visual

(c) Group discussion
(d) Use of Internet

(e) Cultural activities
(f) Any other (specify)

16. How helpful you think are interactions with native Chinese in improving your

Chinese language skills?
(a) Helpful
(b) Not helpful
(c) Relatively helpful
(d) Essential
(e) Any other (specify)

17. Do you think there is adequate environment to teach Chinese in India?

(@) Yes
(b) No
(c) Not bad
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(d) Very bad
(e) Needs improvement
(f) Any other (specify)

18. How many hours in a day you spend on learning Chinese language in a classroom?
(@ 1-2
(b) 2-4
(c) 4-6
(d) 6-8
(e) 8-10
(f) Any other (specify)

19. How many hours in a day you spend on learning Chinese language on your own?
(@ 1-2
(b) 2-4
(c) 4-6
(d) 6-8
(e) 8-10
(f) Any other (specify)

20. In your home learning, you spend most time in?
(@) Revising things taught in class
(b) Preparing for class
(c) Prepare for exams
(d) Read on China
(e) Learn beyond course material
() All encompassing
(9) Any other (specify)

21. Do you think not having a native Chinese teacher influences your learning?
(@) Yes
(b) No
(c) A little
(d) Would have been better
(e) Not really
(f) Any other (specify)

22. What specific difference you think a native Chinese teacher has on teaching
Chinese language?
(@) Understanding of the language is better
(b) Pronunciation
(c) Cultural learning would have been better
(d) Would have created an environment
(e) Any other (specify)

23. What sources you use to learn Chinese language beyond class?
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24.

25.

26.

27.

28.

29.

30.

31.

32.

How helpful is self learning in acquiring Chinese language?
(@) Helpful
(b) Not helpful
(c) Very essential
(d) Not very helpful
(e) Any other (specify)

Are your present course structures adequate to teach Chinese?
(@) Yes adequate
(b) Not adequate
(c) Already too tough
(d) Its very easy
(e) Not matching the time
(f) Any other (specify)

You think your course books are
(@) Up-to-date
(b) Out dated
(c) Some are fine
(d) Needs improvement
(e) Any other (specify)

What sounds you are never able to speak correctly due to influence of mother
tongue?

What sounds you find easy to speak due to influence of your mother tongue?

What sounds you are able to speak better due to acquiring of other foreign
languages (including English)?

What are the common mistakes you and your friends make while speaking
Chinese sounds?

What are the common mistakes you and your friends make while in Chinese
grammar?

What language you think should be the medium to teaching Chinese language?
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33. Chinese learning has helped me:
(@) Improve my language acquiring abilities
(b) Pursue a career
(c) In understanding other cultures
(d) Make more friends
(e) Not much of help
(f) Any other (specify)

34. Any other suggestion/opinion?
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Abstract: On the basis of acoustic analysis of Chinese negative sentences
produced by elementary learners and native speakers, the paper aims to
examine the differences between learners and native speakers in term of
full range, sub-group range, intonation pattern, genders and features of
negative word. The paper also studied the acquisition of Chinese
intonation and further proposed teaching strategy. The findings of the
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NTIEARFER . AR RS N AEESR IS8 15 B T [H— 25 6
XFEE,  FEVEAE RS B 43 bE G B 2l o] DU A) B R AR S, AR AR
H Q ER/R, IHHEFIEW T (A%, 2009):

Qx=Kx —K(x+1)

(b x=1, 2, 3, . R REAETE AR AALKF SIEL K A2 R ISIAT 5 0 Ee R
1H)

HEERERAE A T2, W B2 AT 28 A BUE AR IR AR LA 2 Bl ae e 15 2118
FERIR PR BUE, THE TR ERAR RS, BAZa it & b2k, PR 2R
B AR DL A R IRATHT LAE B A PRI (Full range), 1HEE I8 (sub-range) FI1E A
REE . STEHE AR Excel F275€ BIFHE BARR FI gt B3R . AR SCadr i Fu2
TEA) Ik B POEZEE TEERLE, 7 5@ AT A A UEDGE”  “FRAN R Z N,
“EARFEN, “FARE LR, HpsE—HE 31 A)(&t 20 4), Bt 11 A),
BHA 19 R ( 11 R, B8 A)), B=HA 18 A)(kH 12 /), B 6 H),
VUHA 16 F)(Z&tE 10 A1), B 6 1)), SHHAHF 26 A)(&M: 10 5], HtE 16 A)), —
HH 100 MEEA), BHEE N H S T3t 10 M N . A KT B B2 8
BREF M2 3] FH WEREE, KO E 2 0 ) 25535 BRI 22 S W 1A s, [
AT IR R 'L s — e M EERL, DO EIE N S TREE BRI T =
EEER, LA N 2 2] 3B DOE S 8 RS R ) ST A5 AN ST 4590 A

AR RIS 7, 58T HRIRES A B S VINKR, 1855 (2009)7E
I AT DR BRIR ) B R HETE A 7 A =R, AR AN S Es), R
T 2B A ) o B A HTE R I, BRI A BBy — AN, ks
BN FRES R BN RE, R = 0iE kD) T P IR &), a0 B AN FTE SR,
By N=A R A B85 (2009) B 23 b (015 A S BLE A R A M B 415, T 3RATT 0
FITE AR B T B RE S AR A R S E R, A IR R A5,
ARIRAEN T RER & T, R ETE AR RIE R, DeRARER) AL,
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B BMERDSEWE ML, BOETELD S, R RENTE S
e e B AT B I AEL A D AR ) e (B A B AR, AE DL LAY Bt — D B 2175
AR EEABRARME A . PR IR TR A, WERRER. ERARE ., 15
RS R AN 5 8 S5 AL IR AR TR . JRATIAE 55— RSO B 1 - 1B Rk AU IR
ARSCI TS 3 R 5 AR 0 R A O B

2.2 &R,

LI (full range) 45 1 AU & = e E AT B ARE I Bl 2 22, AT 1SE e BF
A NIER AR, 3 LARRE & 152 2138 AN S 3 ST S s e . B A 7t
KRG A, NN EREEI NG 2 a0, ARAAIERES, BitaEin
TR g BT, T 2 BEE B A2 20 3 DO 5 € ) R A T I 5 (A

REEH N5 o 315 e ) A TR AT B
A1 | BRI 2 | iEA)3 | iR 4 | iER)5 | T
2>]% | 8.6 105 7.8 8.0 7.7 8.5
FHEH | 94 125 | 10.6 11 140 | 115

ML HIE R F, BHEHE RSN T 9.4 £ 14.0 2 J8], F ) F /RSN T 8.6 £ 105
Z i BEEE 5 MR B AWM R KT 2%, ZHE/NR&1ER) 1, 288 0.8,
ZRR KR TER) 5, ZRN 6.3, L, FHEHNAEREIELETERIA
e, WATZ A HT FIBRR A A IR BHE S L2 S5 K 1.5 M, MR,
B HRREE 2 RS e A AT ZE R R TRRIR A N TR0 RRHE R 2 5] 5
W ZERE, BRAINAIESHRLR. 7 EFEEIA T Z 007 T g5, DL
TREFIMGT 4R

BREF N2 ) 3 15 A eI geit Huik

Shapiro-Wil KRG 0.05857 1EZ
: Ej%rﬁﬁ P 1 Sk 0.8869 IEZ
B?F;Ef 0.4249 Fei
N R A S
. R 8 1811 | 2064 | 0808 | 0014

Ti Z TS SRR, Shapiro-Wilk IEAVERISS . Bartlett 77 255 A5 N IER . 55
e, BRE N5 5] 5 407 2981 P BN 0.014, BIRAE 0.05 /K L2257 B,
BAVHG 33— 25 W BRAE 3 A2 ) F AL AR R I AR AR T T 22 5, DARTT 2220 &
XFIE S 8 A 1 ST
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2.2 REER

A TE R H AT LA N RO, AR 20 b — AR AT T YR AL R 23 PR
NRAE, PARERIRI 5 6T RTE A SRR ES A B E VIR &R . A SOR B e i
EAKYE . BT SR R=AERE, AR T E NS, SR
K. EGTHREER, TR RIAEA 25N, AR AR SO E S R ME 2=
TRz AR R VI, AR RIME . ASCRRER R A o Oy BAL, R RS
H L2 ) TR AR R 3

BRE 35 RN 2 5 35 45 8 A PR B ST PR AR

EAL|EA2 | {EA)3 | iBA)4 | 1BA)S | T
c-E | 22 15 10 24 18 | 178
H [ cof | 28 71 48 28 30 41
o | ck | 93 26 81 98 74 | 744
b [Fg | 27 28 19 25 57 | 31.2
i | 34 63 57 24 31 | 418
Fk | 74 32 73 73 74 | 65.2

MEJE . A, AR =4 REEIE XS R E, iR, B BHEEH A
IR E N, AJRIEEIR ., AR K . B R B ORI R B
BAE 17.8 1 41, %3] A) 8 AR A) R IR I A E 40 2 31.2 A 41.8, = 3TE T
RE BN TRHEE, AR E xR, FENAE RS RRESE K 13.4%, H)
R S SRREF JER L, AR RN E RHES K T%20%, RHEENA
KK 74.4, 2] F AR IR 65.2, BHEZ KA ALY =% K 9.2%., L.
T I T 2R 3] N RE F R R R S LR FIER B, AR T R R RSN
HELEN, HPaREEIEARNAE, ¥WABIDFHEIERRE, RICVFREY
Ko FHIESHRL . HEFERIRM T Z RIS R T

B 2 2 % 5 ) A B RN S T E

Shapiro-W RHEH 0.866 ES
ilk IEZS .
656 =k 0.04186 ES
Bartlett 7 P1H
Z A 0.08528 e
9%
YEL 2 Sl NZ T
‘ﬁ* o o *gi e | Fre | P
TEIHT | b 1 4489 | 4489 0.0955
R 8 1005.6 | 125.7 3.571 '
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T EDHTRIGRER, Shapiro-Wilk IEAMERLE . Bartlett 77 25 MR NIER . 5%
M, BRHEE RS F A S HEL P /N 0.0955, 7F 0.1 /K P EEREZE, 1mHa) Al
RIRB AW E Z BN ERARE . A8 (2009) RIE B R PTEE PSR R
ORI B R, Lo Hr 3R 0 2 3138 AN RE 2 BRI X — 8, AE 2
2135 et AR DOE R AF IR RRE, (5 BB 4] B PR SOR ) R I SR A A
—UeEPE, REEAEREEREE.

2.3 BRE

RO BE BT B DL A 1 20 B vkt ] Q ERER7R, QO JAA)E i
RN, QL NAIHIFREAIEIREE, Q2 NAIARARFHIEIRE, Q NefIRIER
FEo HREREE BT, EZATTLMBMER R CESE, 2000) o B
ribRadH—Aeit 5. BA R e EACERAL, DI BATAE St P8 70 b
EEnt b, DB RSN, 23l vk B RRE R 2 o) F AR NS AR B2, Th2k
AL, HREGHE. DONIHRHERAE . AR AMRRREEN B2 Rk, T
2 VL K my e R, R AR R R e R R B e BT, IEMERRE
i NRE. NERIIMAE . A, AURIAREDL K ) AR AR, BRATR—— AT
ST AN
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ma L |EA 2 | iBA)3 BRI 4| EAS | T

C-b#k| 42 91 92 37 35 59.4
C-thzk| 31 83.5 87 25 26 50.5

QO |C-TZ| 20 76 82 13 17 41.6
F-F#k| 57 78 56 68 57 63.2
F-rhzk | 435 64 465 | 555 | 285 | 476

F- N2k | 30 50 37 43 0 32
C-F#k| -19 -4 32 -10 -59 -12

Ql [C-+hgk| -16 24 51 -8 -53 -0.4
C-F#| -13 52 70 16 -47 15.6
F-Fek | -22 -18 -19 -15 -20 | -18.8
F-rpzk | -185 | -0.5 0 -155 | -33 -13.5

F- T~k | -15 17 19 -16 -46 -8.2
C-F#| -32 69 -22 -53 20 -3.6
c-rhzk| 05 465 | -55 -18 42 13.1

Q2 |C-F&| 33 24 11 17 64 29.8
F- 4 2 59 0 10 -3 13.6
F-rpigg | 22 435 8 345 | 185 | 25.3

F- gk | 42 28 16 59 40 37
C-F#k| -51 65 10 -63 -39 | -15.6
Cc-rhgk| -155 | 705 | 455 -26 -11 12.7

Q |C-F#| 20 76 81 33 17 45.4
F-F4k| -20 41 -19 -5 -23 5.2
F-rfigk | 35 43 8 19 -145 | 11.8
F-TFek| 27 45 35 43 -6 28.8

PAESHR R, ERJEIERES, KOV TFEEREIE, 1 HAARARER S, Bl
BATIE PR i B, BREFE RS2 38 1) MR Zlon iz, 215 Rl
BRHEHAR 100047, A RIEEE ) LUEREH 8. ) T iR RS R 5 g 1A AN A
W, RAESH=AEEWEAANET, BHEEMZEIER L, PLEviE, £
Fo T, i H AR S B ETHIR R R T RRE R, RREFER T TR, eI E 0
NNy BT, IR DA BIREE S M ) HIE R A ZE SR, R IR L 3CHE S
SE ] M. ERIRIARET, BHEZE M E R NEYONIEE, KRR,
B BHEE B B2 TUE, R Ly BT, AR RAE B2k BT A
FAIEZ —, AT E W RN . N R) R AR AR KR, BHEE M2 E 1)
EEEDNE, R e EAE ETRIRHIE, BHER LA B 104, BHEE B
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THEOME K T2 3 3 1B R & BHE G 2 S Y N I, O 7 iE T 230
B P RERRHE, BREE Y. NERBEREAE RN 12.7 F1 45.4, 2>]EH . T2
IR BEAE 2351 8 11.8 A1 28.8, BHEZ A . N iR LL22 2] % £ 1 0.9 A1 16.6,
Ut B RREE B S I R R R T )3, Hod NIRRT R R
BAIN G FE PR A A A RAI R AR T T ik abr, SR ER
Shapiro-Wilk IEA RIS . Bartlett 77 25 MAw e v i i, mEHEZ ) #H
PAE . A, AR AR IR R ZE R AR E .

PUBRRIR A & NS B0, SRR ICH, & TR AL ChgsE,
2009) . VU EERBUE SR, SHEIERIEE, KU T HURE AR 324, REE
EH M DOEERRE—FF, DORS 8 ERIE E B 2T AL, X i
FEVR ISR AR EE A B b, ) UG B2 ) B MBHE S Z AR 5 B
BT BEIERE R T2 203, T BRRFIELL = I8 W8, A s 2138 KT RHE
H, AR N ABHEE R N R, S E R BT, ERRIERE, SIEN
EEGETRE, mEREE R LN BT, BUN B SRR IESTERR .
ZEFT IR I AN Ty ZE T A B GE T 45 R Bow, TR BRI . AR . AR
AR, bR RIERARIE, 222 HMBHEE #CA B N E .

2.4 EEKR

MRIETH AT BIAPRRE B2k, 2f R 2l (R P AR n) DA R A BT RS =, A
GRS I S, R R R R T RS R IR RE 8 BN AR R T
UEERFEANRIL, RN B R R AR A T S T OB AN R MELRY
PIE, N BB 2 2 2] A REE & A AN Ui DUE H S TR RS 5 -

100 100
w
i
3
0 _
_____ T
2 22— —
5.5 L
50 f 465 o e —— 50 Lo s
ki ® e k] i - ne =5 R
————— 2 -10 115
2 -1 R
e~ s _ = Ts R
e e
0 e — 0
# 1, T W # E it i) T W B i
YR TR ‘H )
A F RS R E BEE 1B A )=

A H WA R R, A E R R, AeE, AR AT b
Letim, R LTHES, ARMBEDDOEHIRER L A RS A . BEEH TR
FdioR, AIE AR E R, B s, JLFER] 7 e LR, AT
AEE R R, (BRSO AR T, AR R U DOE B R L ) TR R T, R
EEE R LT, E VIR . S E A BHEE R AR R A LR, P
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MZERARBENAN T, — RSN S, RIRREREN TR, 2 EMEE
EHE I Z AR 2= 5 1, AR vE 78 b, BEEE =S R
ZRRR, EOR BB ISR s DUE b, 5 2] 2 = AN R O 2 AN S B
TEH R, I H R A T8 2 8] (R = B B AR . R IR SR B4 o R
B EAFE =AW S m R Th BERSCR, T RRERE BT IR
B THIAR R . BRI 73 AT, AT DAERATTE 2R ARG A b 22 3] 35 AN REE 22
A LA FPEAT . TR RS R R, IR IR S &S E A
M RAEHDIR R, AR A8 R e SCh (I, 2012)1 e 17—
BRid A TR R I, ASCERIT 5 8 AIRE RHE, R 19K AU A5 8 AN
PRI

2.5 ANFER]E X HIE

DL A ifisk . AR, R EEAINE R R o A AR A2 52 S S e, A
[ 1 ) ) 2 ) 3 A IR DUEAB R T T AT R F Z R, AR08 5 &2k > 3 115
B EAERMNEN . BTF2AEEERMEW, Batidsm 2B E, &
APEIEAR R R TS, 20 B CA et BHE S At 2t S . B ERRE S T
S| H B AR AT R, SR Anova ST RRT T E R A I 2 ek, giit
SRR

WERA | HHBE | P | TR FLb P 1l
P22 5N JbFE 1 7.22 7.22 12.448 | 0.01239
TERHEE | RE 6 3.48 0.58
AR a3 1 10.58 10.58 22,551 | 0.003163
LREER | iRE 6 2.815 0.4692

A Anova Git it EAFHI B B CFOTAL. B07R. FEORI P A, B EOR
LMERREF MR 1 TR R RN Ik 2 20 38 (R T8 ) A TR S 7 T R L HE A
WIZEmett, Jar A RREE 2 57 5 P BN 0.01239, fE 0.05 /K-F LZERE,
AR A REE () 22 55 B P {Eh 0.003163, 7E 0.01 /KF EERRE. REARF N
)52 2] B A BREE 2 [RIEAAEE W B2 R0k, MBS, KRBT RHEEZ
[ ) 22 S LG 55 2 AR AN 5 BER 25 2 [R) ) 22 S TR iR 35

2.6 BREFA“RNHITERRI

AT IRANF R TR R T RRIL, W RNHAR R, RS L
T AT 5 ALER TP ORI AR ARIETE IR, AT
Ko 3P R BN JE AR 15 W 5 4 B A AN B AR I =R A . A7)
B THE T RREE M E A E W L NERBMEMEE, RS RS
F ARG, Hrdens G&) "RIHRERISME:
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F () i & B | A& Gaiid) )
Vi | T | W8 | E-F || F-F | s | F-F
BpE# | 71 | 95-24 | 14 | 50--36 | 30 | 94-64 | 28 | 54-26
%50% | 43 | 78-35 | 32 | 66-34 | 46 | 77-46 | 29 | 835-545

DA EXHE Bon: WP S E i, BHEE Rt S, R AR %
ERE, AHRRCAR AR AR, A R e, RS BE A
Zin) Fiawm, WAARBIRTE BA EEITRES, BREE RSN T W,
R KME R 95, S/MER 24, Ti2E ) F NS, FEE R E 2 83.5, &/ MEN 35.
BHV S AT 0], BEE#E IRk o) 8 KB — s, BRHEE N RIAR] TR
B B AT S AR, BREE MY I AR, (AR EREH
() b ZAE gk, 27 ) I R 2 UAE B el AT FH G A5 0 15 5 Bl AN L
TN BT T R bT, Guit g R R RN EE A A 1) 2R Wiconxon
FRARESS: P {E 4314 0.09015 A1 0.09461, FHITE 0.1 KF L) HMEHER Z 57 B
&, LUNRGH

Shapiro-Wilk BHE# 1.047e--06 EIERS
g | AR o [T#5% | 532200 i
jigy” Ba”";“gﬁ,:é 0.06011 Frite
A M 2 0
Wilcoxon #k W {H P{E
AR 6 141 0.09015 (%% 0.1)
Shapiro-Wilk BRHE 0.1154 E&
SN 5 =
| SRS o [T¥aE | 00005773 S
G2 [ Bartlett 7 2 ,
R A7 MR IS 0.9607 Sk
Wilcoxon W {H P{E
s B 49 0.09461 (&3 0.1)

IR, I RERE (R A MR L, T A
M, DA E GO R ) AR 2 [ 2 K 7 R
S, FHR T LT ST L ST A

3. &AL

RS A R, R SRR R R R
NS T EHE# RIBUES: S S EE TR, e R B, B iG]
FHEH 102 L2 Sk, MK 3 M E% . AR — 5 SCr b oM T I0iE
PIEH YR EIE RN, —IRVRR R R ERE S 2 S H K 15 A, M6
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SE A BHEH K 2RI L2 20 35 K, Goih & AR W REE 4 A 51 3 e 2
SR ARBEREO, S HEMEREERR A E R, AP, )
RFEEROR, AHR 21 F A R L RS2 K 13.4%, A) s REar, AR
HELLBHEE /N 9.2%, Giitali Rmon BRHES M2 218 ) BRI 2 72 525 . AR
SREASR, BHEERIONEREREBNY K s, 2009) o iEiEERE R
Ya iR, I B RREFE M E Y BT, EREEE TR E S 10%%,
HHEGRTT 2 BE S M52 )5 R I, B EHES NIRRT 2E . TR
EPRIR A E T L, BIREREE R, A ENEREE T OES, BT RERE
FEAKBREE . BRFIES — B A BAT AR A, B 5 2] 8 A REE S 2 18] 75 52 A
N ERFRME I ZE R — RRIR FIE R, XS —RFRIE R, ERTRAE S, BREE
2B A L ATHIE R ZE R BT BRI A, T — R R T B
HRIEE 2 A A Z B R T IR ERIR ARG AR A BB R R EER
FER)TRAET, 5 21 A RREF Z ) 22 AR th 7R A 2k b, 27 2138 BRI LE
BREH 9, MHZE N TREHEER, ARhiRiEs, A EMERES £ F
¥y B, AE N BB L EREE R, NN ERES N, 3E BT
FIREEET, BHEFEFZEIF MR, TRNIEE, RS, BHEH TR
JEHEE S H N, EEEE PR MR, I EREE N BT, AR S IR AL E
CAS L 5 5%, DUTE MR #)32 5 R RO RFIE 2 — 2 1T 4 i B THCatg=s, 2009) .

ASCCAE R A T 8L, BB P ROk A o TR TS SR (X L 0 A
AT DAL ATV R 3157 2] B A RETE 2 = ANV XA X 2 ve AR 38 T A7 A Y 22
PE, LA ABDOE" 0], TE RS R R, 551 =R S e 20
The BEMISCAR, MRREE BRSNS s B TR R A R B R B
T IE R, XA FHE SRR g tr, FATRIIE & 15
FET B A B2, M HBHEE 15 AR b e 2 S BN, o0
T8 A R SO £ A AE R T, AR o AN TR PR S0 B R REE 3 A
Anova GuitrHTaE KR, BYERREF S #H . L RREE MLty )8 T
AR L AR R ZE SR, Hor M RREE M 22 3] 3 2 Tal i 2205 B 5 4k
BHEFHEM B2 H 2 A ZE R TR .

W5 BHE A RS EE AT, BATIRTT 122 2138 AR DUE A [ 15 € A1
RSO WDOETERIREAERE, AEHUN R, —2%IEHEREAN
S RRE SN, 2 EH SEREE R AR RIEZE R L RPRR K1 2
MIAREREORE , AE R 2 & FERREE K, P ER R, RR I
WL RHEE /N, AIRIARE SO HA IS, fHEHR L ETF, A8 W2 T, F)
ARUHRE L TR 2 S 38 B0 2145, AR LTS A PR IC s S 1L =%
TRE AP IR R SIS, I E R SR .

BT LLEX T AR AR, ATV IERE LRy AL, i
) e AN R R R B 1 AL A T R, PRI WA DUTE B TR B, AU AR
ST AU AR BB L, TR RBUE R B 2345, T BB AT DR R
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R W AT NI RPN RBP4 E o RF A e e SOl w e /S M wt A TR A D M
N B NI BAE AT, A P 2R ) R DL B A E 2 ST E A AL
W2 S PARTE IR, AEDOEBCAIRIR B, RS NS REN T, ik AR A4
BRI S REAT R R, TR AR IR S5 F TR BN A5 e B, A 5 2 3 e R X
R, ARORMGE S IE L2, fE2AEPPE IR 1l Tk L 75 5 1] 45 (1 5
Ja, FRRAEEY Ry IRA SRR BT, K H KRR U &
POBR AR il HARRIIER) . B3NS, & W—n—iE—E R 1= I E A
HUARIGERL A AR BEAME BT BRI T BL ERE A 2 EEMW R,
ATV A1 T TR 70 M R A AR =) Bl A AR S e BRI, A i
FE A NI TSRS S R AR BER B N 22 20 3 R R B AT X L, XM LR mT A
T REHAMZE Y, Wik A BOVE MR RN E 2 m =R, ta]
X LR B 2O BHURLE E-learning b, SRALDUEE M AN U ECE, EEAEER
AL, PIIRRE NS M2 B IREEAT B 5, AR AR AR IR DUE R I
IRk, S DOE T, sR A HME 22 31 F HIDGER I 245, 5 i 20 1 A

AR SCAE RS BRI R 57 2] 3B W DUTE 15 8 A E R BEAT P 2 0 A B kAl b, A4 iR
VAR RN . TR IR RS R A TR R T R BRI 2 T i 1 BEE
BN E R, R T R S D S 3] A R 1A AN TR A TR T I ) A1
o, IS —RBRE R R AT A IR AT TR, BB R T AN ARG . %
AN £E 2 2] EAEE R 2 R RIS 5 SCR AT, BR AT A 9
RS, PUBIETEW AT R M AN &, AT A 0. e,

Bt MRS BIEUEIE TR 1-ZV7 BT H IISCRE, TEMESOH L
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A Consciousness-Raising Approach to Pragmatics Teaching:
Web-based Tasks for Training Study-Abroad Students
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(B B M IR 5)
tengc@msu.edu feifei@msu.edu

Abstract: This study examines whether web-based self-access materials
developed with a pragmatics focus can help pre-study-abroad participants
increase their pragmatic awareness in Chinese. Twenty-four students
participated in the study and took pre- and post-tests. Half were pre-study-
abroad participants that worked through the web-based pragmatics
program while the remainder, non-study-abroad participants, did not.
Prior to the study, both groups were given a pre-test to assess their
pragmatic skills. The experimental group worked through a six-unit, web-
based pragmatics program during a course of two months before they went
abroad. At the end of two months, both groups took the post-test. The
results showed that the experimental group scored significantly higher in
the post-test than the control group. Although both groups of students
improved on certain speech acts (request, appreciation, refusal,
complaints), the experimental group outperformed the control group on
almost every speech act category. The results suggest that the web-based
pragmatics program could be used to aid students in the acquisition of
Chinese pragmatic features and prepare them for their Chinese study-
abroad program.
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1. Introduction

Pragmatics is the study that explores the ability of language users to match
utterances with contexts in which they are appropriate (Bardovi-Harlig & Manhan-Taylor,
2003). In order to express their intended meaning successfully, language users must have
knowledge of how, when, and with whom they are communicating, in addition to what
they intend to convey. As an essential part of foreign language education, pragmatics
competence requires students to develop the ability to use the target language to interact
appropriately with others in a wide range of social contexts. However, foreign language
educators and researchers have noted that even with a considerable amount of vocabulary
and sufficient knowledge of the grammar in the target language, learners of a foreign
language tend to have difficulty understanding the intended meaning of a speech act and
fail in producing speech acts using appropriate language and strategies, often leading to
serious pragmatic failure (Bardovi-Harlig, 1996; Bardovi-Harlig & Dd&nyei, 1998;
Hartford & Bardovi-Harlig, 1996).

As language teachers, we are all aware that some Chinese pragmatic features are
substantially different from those of English. For example, native Chinese speakers
usually do not accept compliments readily when given. They either reject or deflect them
to show their humbleness. Therefore, for language learners, the acquisition of Chinese
requires the development of cultural as well as linguistic communicative competencies.
Research has further demonstrated that certain Chinese pragmatic features are difficult to
master for native English-speaking learners of Chinese (Ji, 2000; Kasper & Zhang, 1995;
Ma, 1996; Yu, 2003; Sun, 2004). For instance, Hong (1997) found that request making in
Chinese is hard for learners even after two years of Chinese instruction at college level in
the United States. With an increasing number of students now choosing to study abroad
in China, it is important that research provides empirical evidence on how pragmatics
instruction in Chinese can be enhanced.

1.1 Background Information

The Chinese study-abroad program in China at the author’s institution, first held
in summer 2002, offers eight weeks of intensive language instruction and cultural
exposure via tutorial activities and weekend excursions. Students have classroom
instruction in the morning and one-on-one tutoring in the afternoon. Overall, the study-
abroad program seeks to maximize exposure to the language environment to help
students acquire Chinese proficiency, pragmatic competence and increase cultural
awareness. However, students are not returning with upper-level (intermediate or higher)
pragmatic competence. Thus, we felt a need to teach pragmatics explicitly to students to
raise their awareness of Chinese pragmatic features prior to their departure and to
investigate whether the teaching of pragmatics before studying abroad will facilitate
greater competence.
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For the working definition, pragmatic awareness is comparable to consciousness
in both noticing and understanding the target language forms by the learners. This
definition also includes two aspects of the pragmatic knowledge, namely, pragmatic
forms and strategies. Language forms, also known as formulas in pragmatic research
(usually in the form of contextualized and routinized chunks) correspond with
pragmalinguistic norms (Kasper & Rose, 1999); while pragmatic strategies (for example,
direct vs. indirect politeness strategies) mainly refer to sociopragmatic approaches, that is,
when, why, and with whom to use the various forms in intercultural communication.

1.2 Rationale of the Study

In the recent decade, there have been a growing number of studies exploring how
pragmatic instruction can help learners to be more pragmatically appropriate (Bardovi-
Harlig & Hartford, 2005; Kasper & Rose, 1999; Rose & Kasper, 2001; Winke & Teng,
2010). Such research has demonstrated that students benefit a great deal from instruction
that includes strong pragmatic components. One way to foster the development of
pragmatics is through studying abroad, which provides learners with the most direct
pragmatic encounters and learning experiences. However, research has also indicated that
short-term immersion programs cannot be assumed to create automatic cultural and
language leaning (Wilkinson, 1998). It is necessary to provide pragmatic instruction on
speech acts before students go abroad to help them maximize their study-abroad
experience (Paige, Cohen, Kappler, Chi & Lassegard, 2002). In light of this need,
language educators and researchers have developed various ways of teaching pragmatics.
For example, Winke and Teng (2010) used “task-based tutorials” to help students learn
Chinese pragmatics features in the study-abroad context. Roever (2004, 2006) proposed
that web-based pragmatics programs represent psychological reality that is most similar
to what learners would encounter in real-time communication (e.g., live or online
chatting). Web-based self-access materials have been proven to be useful, especially in
cases where there is not sufficient time for explicit pragmatic instruction in the
classrooms (Sykes & Cohen, 2007). However, currently there is no web-based program
specifically about Chinese pragmatics. In addition, no study has been conducted on the
effect of such a web-based program with a focus on pragmatic instruction in foreign
language settings where learners do not have many opportunities to interact with native
speakers of the target language.

1.3 Purpose of the study

The current study explores the efficacy of using self-access materials in a web-
based pragmatics program to raise students’ Chinese pragmatic awareness, which is
defined as learners’ conscious and explicit knowledge to use appropriate language forms
and strategies to realize different speech acts in contextualized situations.

The main interest of the study is to examine whether the web-based pragmatics
program’s intervention could be used as a supplement to enhance teaching of Chinese
pragmatics. In addition, we are interested in exploring which pragmatic feature is most
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likely to be taught successfully using a web-based program that we developed with a
pragmatics focus.

2. Instructional Design of Web-based Pragmatics Program

The goal of designing the program is to draw students’ attention to the differences
in terms of pragmatic features between Chinese and English before they embark on a
study-abroad program. We hope that by raising their awareness, students will have an
enhanced ability to practice these features upon arrival in China while interacting with
native speakers in authentic situations, observing and practicing different speech acts.

The web-based program was designed based on early research on Chinese
pragmatics, which identify the differences in pragmatic formulas and strategies between
Chinese and English. Such research studied the characteristics of Chinese speech acts,
such as compliments, requests, refusals and responses to compliments (Chen, Ye &
Zhang, 1995; Liao & Bresnahan, 1996; Ye, 1995; Zhang, 1995). The project was partially
funded by Office of China Programs and Asian Studies Center at Michigan State
University in the United States. Developed with technical assistance from the university
Language Learning Center, and with the help of teaching assistants from the Chinese
program, the researchers were responsible for developing the program content, which
consists of six units with different themes, such as greetings and compliments, shopping,
bargaining and dining out the Chinese way. These scenarios are representative of
potential situations in which the learners may find themselves and require the learners to
accomplish communicative acts, such as encounters with professors, university personnel,
other students, friends, roommates, and service personnel. These themes and the web
links of the six units in the program are listed in Appendix A. (Any potential user can
choose his/her own login information and type it in for access.)

In the web-based program that we developed, there are 10 to 15 authentic
pragmatic scenarios per unit (under each theme), which require the students to identify
pragmatic formulas and use a variety of speech acts, such as greetings, compliments,
responses to compliments, politeness strategies, requests; refusals, etc. Three exercise
types are employed for the scenarios in each unit: multiple-choice tests (hereafter MCTSs),
drag-and-drop items, and discourse-completion tasks (hereafter DCTs). DCTs, often
described as written oral plays, present a description of a situation (or a scenario) and ask
the participant to respond. The instruction and the item prompts are written in English but
the audio recordings are in Chinese. The test items are both in Chinese characters and
Pinyin Romanization.

Below are examples of the MCT and DCT from Unit 3 and 4 of the web-based
pragmatics program. The icon ' indicates that students can click and listen to the
corresponding audio recordings. This icon #4 means that students can click and record
their own answers and then play to hear their own voice.
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An example of multiple-choice task:

You can’t meet the deadline for a term paper and want to ask your professor for an
extension. Which of the following is/are acceptable? (Note: There might be more than
one answer for this situation. Choose all you think are appropriate.)

A "'Lioshi, wd néng bu néng win jitian jiao? Z i, FAEAGEM LKA ?

B 'Lioshi, wd wan jitian jido, xing bu xing? Z i, LKA, 7472

C "'Lioshi, wo hai yao jitian shijian cai néng xié wan. ZJifi, FILE JL KK [A]
REE 5E .

D "'Lioshi, wd zh¢ jitian bing le. W& houtian jido, xing ma? i, FKiXJL KA

T WERE, 171572

An example of sentence completion task:

Your roommate was talking loudly with his/her friends in the dorm. You had to study for
tomorrow’s quiz but you couldn’t concentrate because of the noise. (Note: You can
record your answers as many times as you feel comfortable. The instructor will only hear
your last submitted recording.)

You: %3 xido didnr shéng shudhua ma?
PRATTEE /N RO LGRS 2

Your roommate: Z¢nme la?

B ?

You: %3 :

Your roommate: Bu hdo yi si. Na women chiiqu shud ba.

A EE . AT E AR .

As has been mentioned earlier, pragmatic awareness in the present study is
defined as the learners’ use of pragmatic formulas and strategies to realize different
speech acts. Kasper and Blum-Kulka (1993) pointed out that DCTs assess learners’
ability to compute contextual factors and assemble relevant linguistic information. Items
in both MCTs and DCTs direct learners’ attention to use pragmatic formulas and
strategies by asking them to engage with simulated dialogues in meaningful contexts. The
program also offers students access to the audio recording of each scenario. Students can
listen to choices, choose answers in the MCTs, and record their own answers orally in the
DCTs rather than having to write down the answers. In addition to a vocabulary list, the
web-based program also provides built-in feedback. Furthermore, linguistic and cultural
notes will be displayed when students finish all the items in each unit to enhance their
noticing of pragmatics features.

To sum up, the goal of the web-based program is to raise students’ pragmatic
awareness before embarking on a study-abroad program; while abroad we want them to
practice those pragmatic features with like-aged native tutors. We hope that by raising
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their awareness, students will have a clear focus to continue practicing these features
while interacting with native speakers in authentic situations. Therefore, the current study
seeks to find out whether the web-based pragmatics program could be used to help
students in the acquisition of Chinese pragmatic features and prepare them for their
Chinese study- abroad program.

3. Experimental design
3.1 Participants

The study was conducted with two groups of students. Twelve future study-
abroad participants of first- and second-year Chinese at Michigan State University
volunteered as an experimental group, which completed both pre- and post-tests as well
as the web-based program. In addition to the twelve study-abroad students, twelve
students who did not study abroad participated as a control group. Students ranged in age
from 19 to 22 and had studied either one year or two years of college-level Chinese.
First- and second-year students are equally numbered in the experimental and control
groups.

3.2 Research questions

1. Is there any statistical significance between the experimental and control
groups in the pre- and post-tests?

2. Specifically, what speech act category has been improved as a result of the
web-based instructional intervention?

3. Can web-based self-access materials developed with a Chinese pragmatics
focus increase pre-study-abroad participants’ pragmatics awareness?

3.3 Method

Prior to the web-based pragmatic instruction, both groups were given a pre-test.
The web-based pragmatics program was made available to the experimental group two
months prior to their departure. In addition to their regular Chinese class workload, the
participants in the experimental group were encouraged to work through the six units in
the web-based pragmatics program during the course of the two months. The control
group only attended their regular Chinese class and did not use the web-based program. It
took participants approximately 30 minutes to an hour to complete each of the 6 units, for
a total of 3-6 hours of self-access with the website. For the experimental group, the
teacher regularly checked students’ progress with the program and offered
encouragement to finish it. At the conclusion of the study period, the experimental and
control groups were given a post-test using another pragmatics test. The test was scored
by two native speakers of Chinese using a rubric delineating a 4-point scale of 0 to 4.
Scores were based on grammatical accuracy in terms of the pragmatic formulas being
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used and pragmatic appropriateness in terms of pragmatic strategies being employed.
After the completion of the program, participants took part in an email survey reviewing
their experience.

3.4 Assessment tools

The pre- and post-tests were adapted from the items of a pragmatics test
developed by Winke and Teng (2010). Participants were asked to finish the tests within
50-minute class time. Both pre- and post-tests consist of 12 scenarios as DCT. Test items
in the pre-and post-tests are different though they focus on similar speech acts. The
speech acts being tested include refusal, appreciation, complaint, bargaining, response to
compliment and request. Specifically, the use of pragmatic formulas and strategies to
realize different speech acts was the focus. Below are two sample test items from both the
pre-and post-tests:

Instruction: First, read the description in English to understand each situation. Second,
read the conversation in Chinese to complete each dialogue as appropriately as you can.
To be appropriate, you might consider what a native speaker would say to address a
particular situation. You can use Chinese characters, pinyin or both.

Situation 1: Compliment on your Chinese skills (from the pre-test)

A Chinese you just met tells you that your Chinese is very good. What do you say?

Chinese: PR ie IR J LR ) 2
Ni shi cong nar lai de?
You: AR M K o
W shi cong meéiguo lai de
Chinese: LI 2 PRI SO BAR LA
Zhén de a ? Ni de zhongwén shud de zhén hao.
You:

Situation 2: Asking your professor for help (from the post-test)

You go to your professor’s office to ask a few questions regarding your homework. What
would you say to your professor?

Your professor: (On hearing a knock at the door) 1%
You: &y, Zhm.

Nin hdo, ldo shi .

When you are done asking, what would you say?

You:
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4. OQutcome

4.1 Research question 1: Is there any statistical significance between the experimental
and control groups in the pre- and post-tests?

Mean scores on the pre- and post-test of both groups of participants were
analyzed and compared. Although there is no significant difference between the two
groups on the pre-test, the experimental group performed significantly better than the
control group in the post-test. The results reveal evidence of learning outcomes. As both
groups performed better on the post-test, the experimental group had significantly more
gains than the control group.

4.2 Research question 2: Specifically, what speech act category has been improved as a
result of the web-based instructional intervention?

We examined the mean scores on each test item of both groups of participants,
and summarized the differences in terms of speech acts. In general, participants in the
experimental group scored higher on almost every speech act category, except for
bargaining, in the post-test than they did in the pre-test. Both groups of students’ scores
increased for speech acts of refusal, appreciation and complaint, but the experimental
group outperformed the control group significantly on request.

4.3 Research question 3: Can web-based self-access materials developed with a Chinese
pragmatics focus increase pre-study abroad participants’ pragmatics awareness?

Written data collected from the post-test DCTs showed that learners’ responses
varied in terms of linguistic features, some of which are appropriate and some are less
appropriate. When judging appropriateness of students’ responses, we draw upon results
from previous research on Chinese pragmatics as well as the two raters’ judgments.
Interestingly, learners who employed appropriate pragmatic strategies showed a higher
accuracy rate in using pragmatic formulas. On the other hand, learners employing correct
pragmatic formulas might not necessarily use appropriate pragmatic strategies to perform
certain speech acts. For example, Chinese pragmatic formulas used for responses to
compliments are unique in how the praised person shows extreme modesty by saying,
“Please don’t mention it.” or “I don’t deserve that.” When bargaining, the Chinese
speaker tends to show little or no interest in buying by saying, “That’s too expensive. |
don’t want it.”

Strategies involved in successful speech acts of refusals, complaints and requests
are more complex. For example, in a scenario that requires participants to perform the
speech act of refusal, almost all participants (both in the experimental and control groups)
were able to use the pragmatic formula “I’'m sorry” correctly in Chinese. However, a
pragmatically appropriate way to express refusal in Chinese requires more than a
pragmatic formula. The speaker needs to state the reason why he or she must refuse,
followed by offering a future opportunity (a “sweetener”) to reduce the directness and
offensiveness of the refusal such as, “Can I join you next week?” However, a close
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examination of the qualitative data reveals that the experimental group differed from the
control group on the speech act of request. For example, there are two scenarios that
require participants to employ the speech act of request in the post-test. One scenario is
between two friends, and another is between a professor and a student. Although both
scenarios ask for the speech act of request, the professor-student scenario is different
from the one between friends because of the more formal relationship between professor
and student. The request is also more face-threatening, which poses difficulty to the
foreign language learners of Chinese. In this case, formulas such as “Can you write me a
recommendation letter?” and “Please write me a recommendation letter.” are both
grammatically correct, but not pragmatically appropriate. For the speech act of request,
Chinese speakers are likely to employ an indirect strategy as well as external
modification strategy, including the grounder (giving a reason), thanking, sweetener
(complimenting the hearer), apologizing and promise. DCT data, however, showed that
no participants in the control group used this strategy while three participants in the
experimental groups did, indicating that exposure to and practice with the similar
scenarios in the web-based program helped participants gain awareness of the pragmatic
differences between Chinese and English in terms of request.

5. Discussion

The post-test results reveal evidence of learning pragmatic features. Both groups
performed better on the post-test, but the experimental group, with access and
opportunities to practice through the web-based pragmatics program, had significantly
greater gains than the control group. Furthermore, the results indicate that both groups of
students’ scores increased on refusal, appreciation, and complaint, although the
experimental group outperformed the control group significantly on the speech act of
request. Kasper and Rose (2001) note that adult learners can get a considerable amount of
L2 pragmatic knowledge even without any instruction, which is because “some pragmatic
knowledge is universal and may be transferred from learners’ first language” (p. 4). For
instance, a typical refusal strategy is comprised of an apology as an opener, an
explanation of the situation and an offer of another opportunity to the interlocutor, that is,
the “pragmatic formula-+ reason statement+sweetener” rule for the speech act of refusal
which has been found not to be much different in English and Chinese. Also, English and
Chinese do not seem to differ much when expressing appreciation or complaint. However,
this is not the case for request. Hong (1997) noted that request making in Chinese is hard
for learners who studied Chinese for two years at a college. Zhang and Yu (2009)
examined the pragmatic function of making a request of both study-abroad and study-at-
home students, and native Chinese speakers. They suggested that L2 learners’ responses
reflect their lack of awareness in the degree of directness — direct and indirect — through
the use of request strategy and external modification strategy, which have been addressed
in previous studies (Han, 2005; Rose, 2000; Zhang & Rue, 2008). Specifically, request
strategy includes the direct strategy, the conventionally indirect strategy and hint;
whereas the external modification strategy includes categories such as the grounder
(giving a reason), thanking, sweetener (complimenting the hearer), apologizing and
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promise. In other words, the realization of a successful request depends heavily on the
relationship between interlocutors and requires not only pragmatic formulas, but also
external modification strategy, which poses great difficulty to foreign language learners
of Chinese.

In general, participants in the experimental group scored higher on almost every
speech act category, except for bargaining, on the post-test than they did on the pre-test.
There are several different reasons why the experimental group did not score higher on
the post-test bargaining item. First, a close examination of experimental participants’
written answers revealed that 3 out of 12 did not provide answers to the test item for
bargaining on the post-test. They may have simply neglected to do so with the test time
constraint. Also, those who did not answer all the items may have had comparatively
lower language proficiency than others, and it may have taken them more time to answer
as the speech acts are more complicated in Chinese as discussed earlier. Thus, the low
overall performance of the experimental group on the post-test bargaining item is likely
due to the lower participant response to the item.

6. Students’ perception of the program

In order to explore the impact of the web-based program, we conducted an email
survey with the experimental group. The data revealed several patterns and tendencies. In
general, it can be concluded that learning through the program produced positive results
and was well received by the participants. It is obvious that the intention of the program
to raise students’ pragmatic awareness was realized by many students. Examples (1) and
(2) exemplify these responses:

(1) Anyways, | refreshed my memory on the web-based exercises, and
went through them again. Looking back, | really wish | would've paid
more attention to them, they probably would've helped me out more when
relating with the Chinese people every day in Tianjin. | think they do a
really good job of teaching outside of the textbook (i.e. help you to learn
how to relate to people in every day life, not so much just knowing how to
say words).

(2) The web-based program was very useful. I remember using it a lot
before we left for the trip and used the words to make flash cards and stuff
and | like how the recording of the word is there, too. It also helped me to
understand cultural differences, like when turning down an invitation and
how to bargain and walk away.

When asked, “what specific pragmatic features that you found most difficult?”
One student commented:

I would say refusing someone’s request is hardest just because I don’t like
to hurt someone's feelings and here in the U.S. if you say no twice, then
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people [street peddler] get the hint but in China you re expected to say no
and the people are very persistent, so then | feel bad. Also bargaining is
hard because it seems so unfair since | could pay more money for it but
they expect you to bargain so they jack up the price, so you don't really
know what fair is.

Finally, students noted that learning through the program, although useful, is not
enough without being fully immersed in the target language environment:

Even so, going through these web-based programs isn’t really enough to
prepare you for China. You have to live it, and learn it as you go. | would
encourage your students to continue to use these programs as part of
preparation to living, working, and studying in China, but under the
understanding that there is no substitute for actually living in China.

7. Conclusion

The current study suggests that the web-based pragmatics program could be used
as a supplement to teach pragmatics explicitly and to reinforce what has been taught in
the classroom. The merit of the web-based program is that it provides both visual and
audio support. As a consequence of the input enhancement, the students’ pragmatic
awareness level is raised, and the input is likely turned into intake successfully. The
program is especially useful in delivering complex speech acts, such as request, which
are not always addressed adequately in textbooks. This program could benefit study-
abroad participants, as well as other students, in sharpening their awareness of the
Chinese pragmatics features prior to departure.

The study findings suggest that the aforementioned web-based program facilitated
significant gains in students’ pragmatics awareness on the post-test. The question arises
as to whether this pragmatics intervention solely contributed to such gains, which has
been partially answered. However, due to the design of the current study and relatively
small number of participants, it should be noted that individual variables, such as target
language use outside of the classroom and different level of motivation, might also be
attributed to the differences in learning outcomes. These variables are not adequately
addressed in the current study. In fact, students being interviewed reported a range of
variation in the ways they engaged with the program. Future research is needed with a
more complex research design involving these individual variables.

Furthermore, the data collected from DCTs as in both pre- and post-tests are
helpful to assess students’ pragmatic awareness, but it may not be a true measure of what
students can actually do with the knowledge in real-life encounters (Yamashita, 1996).
Future studies may employ a combination of instruments, such as MCTs and role-plays,
in addition to DCTs, to compensate for this gap and to gauge students’ pragmatic
awareness development. As to the rating rubrics for the pre- and post-tests, designed to
measure the accuracy of the pragmatics forms and the appropriateness of the pragmatic
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strategies, their validity also needs to be tested and restated by future studies. Given these
limitations, the results of the study, as pointed out earlier, should be considered
suggestive rather than conclusive. In spite of these limitations, the present research does
serve its initial objective to make students aware of Chinese pragmatics features that are
drastically different from those in English.

Originally intended to better prepare study abroad participants for their overseas
experience, the web-based program may also benefit students who remain on their home
campus. Such an online program may increase student awareness of Chinese pragmatic
features regardless of their study abroad intentions. It may also be used to serve as a
preparatory tool for students planning to study or travel in China.
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Appendix A
Themes and web links of the pragmatics program
(Note: Anyone can access the program by simply typing his or her name.)
Unit 1 Greetings & Compliments

http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=Mjg=

Unit 2 Shopping, Bargaining, & Dining Out the Chinese Way

http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTU=

Unit 3 Dorm Life, Telephone Manners, & Money

http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTY =

Unit 4 Study Life & Entertainment for Students in China
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTc=

Unit 5 Home Life in China: Chinese Views on Family, Work, & Food
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTg=

Unit 6 Daily life, Sports and Transportation in China
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTk=

For students’ recording: http://clear.msu.edu/teaching/online/ria/worksheets/

Journal of Technology and Chinese Language Teaching, 4(1), 50-63. ISSN: 1949-260X

63


http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=Mjg
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTU
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTY
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTc
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTg
http://clear.msu.edu/teaching/online/ria/worksheets/viewWorksheet.php?ID=NTk
http://clear.msu.edu/teaching/online/ria/worksheets/

Journal of Technology and Chinese Language Teaching Volume 4 Number 1, June 2013

http://www.tclt.us/journal/2013v4n1/liushijuan.pdf pp. 64-75

PR FELN 5 R ST

(Tablets and Chinese Language Teaching and Learning)

X448
(Liu, Shijuan)
M BN 22 G4 K
(Indiana University of Pennsylvania)
shijuanliu@hotmail.com

B ASCH XA H &S TR S R/ T B A4,
SRJG EUE | AR T R R R R T s, BB T B2 AR s
()RR A PR R A AT IR E R R IANEI T 0 R =2, A
S (Apple) i0S #ER S, A (Google) Andriod #:4F R4
[, A B A (Microsoft) Windows #:1E R0 . X H45 T FH
R B ) AIAS A2, AT 1 e R SR i A 7 SO S TR R R
AR A, SRR H AR il J LAE 52 B SR K EER, HEH ST A
21— EL D RE AN 5 =0 T R ) — LG O B FH AR 7 mT SRR iy S
SR 7 B B PR I E AR 204K, fEis iR
B BRI R

Abstract: This article reviews the development history of the tablet
technology, introduces its major characteristics, and discusses its
implications for Chinese language teaching and learning. Tablets are
categorized into three groups based on the operating systems used (i.e.,
Apple's i0S, Google's Andriod, and Microsoft's Windows). Some popular
tablets are introduced (e.g., iPad, Samsung Galaxy, Amazon Kindle Fire,
and Microsoft Surface). Strengths of the tablet technology include being
highly mobile (light and convenient to carry around), intuitively
interactive (screen multi-touch with fingers), and multi-functional (e.g.,
Internet browsing, text reading and writing, photo taking and editing,
audio playing and recording, video watching and recording, seamlessly
sharing and publishing). Weaknesses include its heavy reliance on Wi-Fi
and the quality of applications (apps) developed by third parties. The facts
that not all students have access to a tablet and that students own tablets of
various platforms limit the instructional use of the technology in
classrooms. Other constraints include lack of pedagogical guidelines and
support. It is suggested that instructors should not overestimate the impact
of the tablet technology on language teaching and learning.
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1. PR HE i R A

PR (Tablet Technology) ZEZEICASHLMG, R EEFHL, FHIFHR Al
PRE T — Ao B ml N #8025 XS A I N A2 (Applications or APPS),  AMYAY
BN S E AR P H ) — A3, JFHE B 5T W o8 ar 5 —Fh o BoR

(Johnson, Adams, Cummins, 2012) .

P-4 R N 5 2 g T AL (Smart phone) < [F) A7 78 55 85 1B &R o SR R E AR AR
(2013) Frik, & RETHUNTAR BN AE N sh R IARE,  BEE AR 78 SCEAR S
Fro BRETHLLLEE ML, AR (BERERD e PHRCEMIK RS T2l A
HUAT T AL (8], DhRes®, EEMRKEET LML . (HEEEBORZ 15 5 i i)
L, P RS PRARAS ORI . B RE T B B4 ROBORMOR - B 3. 5 5
Bt 2 SE N3 R (Apple) 2 "I HAEH 1 4 51 B[ iPhoneS, 1737 E 5.0 S K LA E 1)
77 il S AT PR DL AN o T TR )RS ORI RS AT 11 5 RS AE 9
PR 10 gesf, AT R RS NIRRT 7 38~F. 534h, fEThRE
HRETHUERIEE G DIRes AL b, RAETIAFR, AW-EEIIRENH, GPS. Wi-
Fii WA, SRCEThRE ROV E RETHLINEEAECE . 1 P AR e DT e e a8 £
BRGNP R e, 137 ERSEEDIRER P BCE C 2 21k 70 Sak. A
S E A RIS ThRE, W AEIEIE o2k P4 _E I AR HL I

2. PR EEL B g 5B

REEPPHCRNG, R2 NS ZIERSER A 2010 SFHEH ) iPad. iPad £ 2010
A 2011 FNEEEER, —FEMARDSR, EHAET, SR & KLZEA ]
By Gyt 2 SRR RO PRI i, DLEIERX ANl B —#R3E. SR, #EC
WASL7, iPad AR S — OB b, A IR AR B, 1Mo AR Ho A
AT I B O HE K= 5 A0 i Bl s A SRR 1 .

SRR PR g s AR B B OSH R SREVFENLIE R Alan Kay $RHI)
Dynabook F¥13r 2 28 10 A Ha Jiki 1) ) AR A e A A P PRV AT o B A AR DR L
ARBSCRFIMABNAF=, NG RGN IR T R&. HEHHFRBIR, Fis:
AAHSEFE S, Ebhn 1989 4E 9 H GRID Systems #ili& ) GRiDPad, 1991 4 Go
Corporation #lli%& ) Momenta Pentop 5. XY&7= i 7E T3 L% A BUSERT, H
JRREFEF SN RAFTEH TR, #HATE, mEAT NS,
Momenta ik 3.2 T35, % =ik 5000 35 6. Palm Computing 2 &) 7E 1996 E4f:
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% _EHK PalmPilot BOVRTh. SEfEE HIDTHARE. BREfb ff it A e & AHLIF D
HISEHEIE BE AR S BB AL (29 300 oo/, PalmPilot 323 | H 4T 24
s 2 A TR Mk N R

1998 4 H A& -l B A 7] K AT T %A\ B — 3K AR N i ——Stylistic
2300, %77 S B AN SRR Al B BN B, (L EROR HRE s A
TR RS R A5 . Stylistic 2300 1247 /2 3K Windows 95 1 98 #:4F & 4t
KA T 2 E IR BRI B S, TR T b HI R IR R LE AN SO B HERR
BARMA W Z MR, (HH TIERX RSN RAD T 55, fRENS
ik 4485 6, MR Z w45 N LA

2001 AR IR « @7k (Bill Gates) fE41 287 Windows XP Tablet PC i Fiill|
% HLLE Aok 5 AEAR SRR AT (Gralla, 2011) o R AR 2K ik HoF £ 45
H G R 5 K D RE, (H SRR B AR E FEARE e 28 & NE B i A M. BT H
TEMN B TAE R I A XCR BB AL G, BT CAUAE 2002 4F4E Hi 1) Tablet PC
HAEAEHI. MXZ)E, IBM HEH ) TinkPad (BRI RAMKIHEAAR), & L@
H 1 LifeBook. HP #EHI) TC RANZEPARMLAIBREEE 7L, [FFEH TI0is S
W, SO IS . 2012 ik Surface 21T Windows #:4FE &4t
A R AL AR L T 3 A IE S

SR AT B OB TR R 7 SR e aE X B RS AR PR Apple
Graphics Tablet. A/ A] LS F A 2 1) 2650 fi b 288 b i e B Bl 5 520 {HZ ™ i
AaeResl, w2 Apple NTHENL B —ANMEE, IWIRAERMS AR EF, FEARERR
AR LK . 1993 4F4fE HI ) Newton Lt Palm Computing 22 (1) PalmPilot &5, #
PR NI R B —3 % ER (PDA) o iz fh A fis %, 444, F5%%
N (EEZFEE) Zohfe, 1L RS2 Newton OS, HF5RBIhEE N —
KAF A SEHRA TR H IE R A RN "MessagePad”, 1 "Newton" | 2 35 5 A &) % H
FIT A% F A R G IFRIE (Newton OS) o Aid Newton — il B AZ XKW, KTz 1k
THLERA B 5HHAE. P56 Newton —il5$s 1saac Newton CFFBE50 4R HISER.
ARSI 5T 1997 41 Steve Jobs (FRAfi i) BIR3ER J5 E A,

Steve Jobs £ & {5 AR HL AN B & AR N —FhBRR (1 L 72 0, T AEfE S & U
B EE TE AR HA i B AR . 2010 AR SRHEH Y iPad An GG il 5E P AR FE R R I B
IE R, S A R 5 5 A BN A BT AR FUI AR Bk . XK 9.7 TEST R
BAMITETE . KA, BIAR T KREMNHAEF, MO 500 £ties, RIAH
g ERA, BT UARYE B R SEhRE0UE Wi-Fi f1 3G fRAZ IR FE &
H CL iPad.

Journal of Technology and Chinese Language Teaching, 4(1), 64-75. ISSN: 1949-260X 66



Py PR FEU N 5 RS

3. AR E iR

LHTT g EABR AR 2 5k, SRR E AT, AR AR
FEmE A B T IRAT BE R A A A BN E R iPad Ak, EE PR BG4
A =B (Samsung) ~ FAEF= 1) Galaxy &%, ik (Amazon) A=) Kindle &
HIF= i, 43K (Google) 2012 4EA: 7= () Nexus, fik 2012 4FJ5 2 4EHE H 1) Surface %5

%,

TERZ PRI = R, B E R GEWAE, PR R A= (D
] 10S #E R4, WisERMA iPad RAIEAHE 2012 F4E =/ iPad mini;  (2) ]
Andriod #:/E RS, =221 Galaxy R4/, WK Kindle Fire, 78K
Nexus; (3) f# F Windows #1E R4, W& Surface RT A1 Surface Pro.

3.1 fEF i0S #AE RS IR H

SR A AR LG A 2 B DR E R4 10S. 2B —AX iPad T+ 2010 4 4
it e IAEAESE R A w] Wk B RA =F 5. iPad2 (2011 4F 3 HH#EHD
iPad with Retina Display (2012 4 10 H#EH) , A& iPad Mini (2012 4F 10 A
H) o AEFP iPad #OA PR, A WI-Fi B, B3 EERTH Wi-Fi AT
TE ML B, HFEEDIREERE (D BAASEns; 2 EW, AR RN
AR (3D MBI & AAE e Bl GRS (4D R TTEEXS Apple i0S %
i1 K Apps (MHEERF?) 720 B4R

X AR DA HRZAT iPhone A1 iPad Z [a]f) iPod Touch. & —487= 5
iPod Classic 1st Gen - 2001 4F 10 HHEH, G XUARW A2 Fli 224 iPod Mini,
iPod Shuffle, iPod Nano 24 %%, iPod Touch 1G (% —4X) #£ iPhone 1G [altH /L
MNHJET 2007 4 9 H kA, #EHRT (20134 6 F) iPod Touch FI&H ™ 255
A (T 2012 4F 10 ARATYD o« WN—@ R i, HEEH WIi-Fi 1) iPad 5
iPod Touch fELSRE I EAIR KX A, iPad 5%t iPod Touch [ 5%k, B LAZE
WIYE DL, fF N AR TR, B EUESE R RORELF . iPad FUBEREZ 9.7 TEST,
iPad Mini [ 5E %542 7.9 95~), 1fij iPod Touch 1 iPhone R 4 9i~), M5 5{E .

3.2 f§F Andriod &% KPR i

1 F Andriod % H)~FAR FLIK S T3 KR 24k, Andriod #:/E 2415 T Linux, B
AR M. Andriod T 2005 E4% Google TH3%, 20084 9 A, BEIER KA T
Android 1.0 R4, 2009 4F 4 H, #A#ER4EE 7HET Android 1.5 FJFHL. M
Android 1.5 AT 4G, A8 IFEEE Android [RIRRAS LARE G 144 E 44, 1271 26 g
BHIFHER . M Cupcake, Donut , Eclair , Froyo , Gingerbread, Honeycomb, | Ice
Cream Sandwich . 2012 4 10 A 30 H, &4 Android 4.2 Jelly Bean. f# ff] Andriod
ARG A RENEREACER A =& Samsung Galaxy Tab %%, W i Amazon
Kindle Fire, Z3#k Google Nexus £ .
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Samsung Galaxy

— K& Samsung Galaxy A ZMEA, IR GETFHL, NS Wi-Fi 198k H K
FBESZHF Wi-Fi SCSCRE R v TR 2 1P AR B . FEAH B4R BB e, B4
#& Samsung Galaxy H G5 (BIE 2013 £ 1 H) . XL Samsung Galaxy
Tab FIR/NARAMIE, HA DUz bE4E2 10.1 J5~F, 41 Samsung Galaxy Note (WI-
FI) 10.1 %%, RA =KW BEHHEZ 7 95, 43772 Samsung Galaxy Tab 7.0 (Wi-Fi),
Galaxy Tab 2 7.9 (Wi-FI) 8GB, Galaxy Tab 7.0 Plus (Wi-Fi) 16 GB. =& T~ /i 1
e 53 A1 iPod Touch A iPad AHML, [FIFEEARAM T, M4, W ERSHR,
R, AR A e B 2R T S D RE . AH SR i AR 1S E
HIN AL, e AH (camera) . B % (clock). H 7 (calendar). i#ifls% (contact) 5.
F P 353 HoAth Apps P, AT M iTunes B¢ App Store H' F#%. Samsung Galaxy HI°F
AR A E T8 T e A R 2 G AE 7 S LA S HAE T (Apps) F11E (Widget), i
Samsung Galaxy Tab 7.0 (Wi-Fi) _Eat2E45 53 4 . X8 APPS Hr A3 £ 43¢ B P b H i
FH R, B A TR B (task manager), HEAH (camera) FEF. A EeH L
U B (maps) . [H4f (alarm). A g4 (photo editor). #1451 (video maker). 4%
M H AT, XAH8HRALE, 1 Amazon Kindle, Google +, Yahoo Finance,
Yahoo News, Netflix 55, FLeH 2L EE, W Email A1 Gmail, ChatOn Fl
Messenger, Dual clock F1 World clock. HF e ixsefe e il T Rid 2, HHETE
[F— 2T, WA RGER, HP 255446

Amazon Kindle Fire

Wi Kindle R2FIHE DA KRANE RN T FSER L =EA PR
i, Kindle HIfEf:Th AR /b . el iPad A1 Samsung Galaxy Tab 2 #4 AN 15%
Bk, BERTURA AR A Aseqg, NOoT ik e co M BRI, 1 Kindle
Fire RA—/ X H PGk, ReefEH - B2, Kindle &5 AR+
Rl e (E-Reader), FLARIALE T 7 ar DA FH IC 2 25 7E BB _E 453 /& Amazon
WAl . WS 1. IRARRI AR WA N BRSNS, B
Kindle A2t B85 — BTk Eds, (H2 Kindle 214 H 7 F 5wt 73
At R TR 1A B AR RN DR —

2012 4E 7 H, B 5 GIEH L (Asus) AT A/EHEL T E ST H i ED
Google Asus Nexus 7. Nexus 7 FI#ME 5 =21 Galaxy & iPad mini Z8fel. {HF0
Amazon f] Kindle Fire —#f R —AN1 HIAMERGSL, ARG = EAER AR R
G —RESEAT HE A WA . 3K Asus Nexus 7 [ — K 4b & 3k 8 77 848
Google Play, Google Maps, Google Books 254+ &k H 22t A M AR %5, =) {5 3
SR TR H I AR 7 (48 F SR SR A =) OBER Y iTune 857 i —FE

AETRHEEA 12 1, {EE¥ Samsung Galaxy, Amazon Kindle Fire, £ iPad
mini = PR HE A ) L TR T BT T LR
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Samsung Galaxy

Amazon Kindle Fire

Volume
up/down

7 N Y A
P FRU 5 S
:;::etra Power button turn Power Front || Power
2l Volume button turn camera || button turn
/ [
up/down on on

| Volume up

Volume
down

Apple iPad Mini

Front
camera

Bl H 1 Samsung Galaxy Tab 2, Amazon Kindle Fire, iPad Mini =2k~F-# ra figi £ 1F T % B

Back
camera

Samsung Galaxy

Amazon Kindle Fire

Back
camera

Apple iPad Mini

B 2 =3K-FTa S mE
3.3 f# A Windows £ Z: AR Ha i

R AT — HEABEREE T Windows R4 HFAR K, SR HAF & A
H, 1991 4F, KA T %1148 Windows”, IX & Windows 3.1 fI—/ Nk, ffiz
RefE i MG R . SRR TR EAEE, w7 AN 2w ~F AR H
ISR, REETIFHFA RN T, B4R PenWindows FR 4t TR HEL AN I 5|
TRZAMES, B “EE IABBRHERMITE 7. 2002 F, #HH7ET
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Windows XP [P HRHLINARA o IX L85 b A AR — AN R, EATT 2B R B A AR
. Windows 159852 —> 78 4 B AN SRR T OHR1E R G, IR ThrexE LA 2E
K. 5 =07 N R e AR NN . IR R A — LR R S5 A 1R B 1M
R, BT BlaliE K PC, B eIV R /IR o SAE 2006 FFHHX [AIX—
AU AR 1Bk, ME Rl 4RI (Project Origami) o fltK A
EATIE/NE PC, XA LN A B AME T U R, tn] DU i I e A 455
PCRAMRBE, I HAEA AN IL T, Windows 2 GEARAMEH .

2012 4F 10 H ikt 4% Microsoft Surface “FA LKA AR5, — 23T
Windows RT #1E RS Surface RT, A—FiZ% T Windows Pro #4/E R4
Surface Pro. 5 H: fih ~F i e i #5 Bt ., Microsoft Surface 18 &L A 4 F 3 4H
Microsoft Office 7 AR 5 (8 [ 7Egmis b B S, &, PLA#HA SD fil USB
S8 Bl 2% i 1 AT DA I 4R 1) S 78 T8 ELIC I IRV 450 R 7 (B s A8 B &2 ) B # S0 A
T Windows RT #:1E RS R Surface RT 18 /2 5 FHLE A 284005 ARM 8 H,
WA FEAHE B, (BT RAEF 23T Windows RT ) APPS, 534776438 v
- # Windows #8345 . Surface Pro iz4T 2 Windows 8, 5 i Hi ik 25,
B KINGE, A ESLI PR A DA B A PR N AR L B E B AR
BREEICATRLE, NABEF-PAR MR NG GiFESR, 2013) , K
EMiE (1000 ETAL) .

4. AR R BRI R e B R SO M
4.1 P B AR R

WA BN AT S —FE, PRI EA AN, #EA RIS R R
PRI EIAFAR HB iR 4 iPad mini A1 Samsung Galaxy Tab 2 , W2 BiH) “FEE N7 {8
N —FE, BT LL—iLEl (BRERD) —alhr (BEWE) , HHASE
N SRV RIS BB TR, EE O A B 8 5 (0 . X — A At A B 2
SIRFEHBL  (Godwin-Jones, 2006) » 55 E RS, 5EKTEEERNCE
AN, BTSSRI )R I N T B AR R P b AL T R R B )
>, AT DABE S Bt R ZE R ()2 ) . R AR SR S AR B, PR R ROE
BATHIHAAL A

(1) ZIRetE: AN Z BA MR R, SORBEEMSEE, B A
Mg, FHWT S mE, SISCE I KRR REEIIRE,  ANE AT i
JifEss GEW BRI RKCfE. B B MBS A S BURATE B L
LT RE T HLAYIPod Touch Ay LR A2 IZhRE, R FRAR ST, 2R
SRR A KITAE . EHEAEA T, Rl X aiir . Sl S s S o

ZIRENEIX —FF ROTE S BB IRA WL GORAMBEZE, 20100 o
o 2B AE A B P B AR 10 - 3a] I 7T LUR e S 7 (10 /0N B4R H e 47 T R
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F AL O 2 TN ORI A S ). BT RE, ZMaibr AR
AbATT S B P 2 g A LR SRR I AR R S RS A1 e 20T, S
RRAEALIT, 72 A T AR O SR LB AT LA 4, i i P R G P T A
Eo HBEBETHLECP A, ZAEMN T DLEREE, gk, JHRDT (8 Tk
IS o [FIRE, MRS LA A s P 2 AR R D B AR ol 42 4 s st

=
=2,

X BAEAG4E B AR I RO [, H 2 ohRe A e M. thaninag
Fri&, Amazon Kindle Fire RA&—ANHXTH P85Sk, AMETIE F a8 A 2 Ak
HME

(2) =EatE: BEIRMESEICA M A AR5, (B i 5 2T AR HL g )
Bk E R FEICA F N T 1R ol B A B AT bR S B R R
P EH BEE A, il 2T AR R AT AT T B A R R, B
FIETIRAA R B DR S R AT 5]

MIEFHFM S, XM AR A I ] oI PP 5 S RS A .
iPod Touch, iPad i1 Samsung Galaxy #4182 # BIiE 5 5 2 5 2 iliEsk, toan—
S P AN R O R . R E T LB TR (SRR S L s e M
FEN, RS, PR AT LR ) E B TR bR LA B, N
OIS T, FRR S I S R

4.2 AR L RRAE S0 P R

AN AE TP OCHOE N T 2 R — R | ST S ST Thae, R
55 =TT P TR U | SR 1 APPSR TGS 22 20 ) 3

(1) B &tz 1 ke

H S Dhae e AT B P 235 A e . 40 iPad, A1 Samsung Galaxy #f5kd
MLRE SRR A . & ZBEDRMEEMEA s £ S Fr e, sk
RSO S, SERA iPod Touch, iPad FITIRERZ . B T A R AT P-4 H G B
BRHERTE. ZDEe. BRI sish, SERE™ 5 iPhone (iPhone 4S Al
iPhone 5), iPod Touch 5, iPad (iPad with Retina, #1 iPad mini) Fi&H —ANFERKI )
fE, mise Siri, 4FrA& Speech Interpretation and Recognition Interface (AJiF/F =&

JERERTA RIS D

Siri W] LLERL T 5 BT A 1, B RETEIR e Siri AT BLREAE I )
EE BRSO, JEx HAR I I s R & SO Il . HHT Siri SCRFILE
PG HiE. VOIS . . BRMESE. Siri oMb I # R #2462
XA B R DU A 2 BT 0 Hh SOTE B AL B, 06 BT i) il L] e P
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EEHMCT L PSR i NI B fr— A2 Siri Ftii. i B 52 Sir £ £
WA IR RARAR? 7 Ja, FHKEE “RZ 105 KRG, K& T.
Siri fETEE WA 5HABBAFALE, RORAEE, REVIAES. (HARAE R H LM
EATHEREIT S B CRER BRSSO NSO, Sin AR DA 2R
RWEMN R IFH, HRIEERABSCTRIThEE, WIS E S IR S
WREDUT R TT

RE10° HBRKBE, K47
247, WEMEAME

BBRXSBIR
B= M= WA WE WA
TR . @

100 16" 19" 23 25
5 BN 16 SN0

B3 Siri WA@ BH 4 Siri B BN

iPhone, iPod Touch, iPad 74—/~ Bl
ST G DD RS SR = R SN T
K. =M RE (D REERA
%07 RS TE G & SR ERZE 0A HU E 5
WAENEAAE;  (2) EEHN.
Z O, N B EEE SRR T
&R AR T A S 5
S HRE Y, AR R A TR
W IEHR B EIR. MR, WS — Rk . a
B, AR TS0 B SIS, B Jyixs BAS WFFERATH
MNERARERS: (3 NFEFS: ML EEE PRESE FA TS
N CHIE TR o 33 NETT LA K KR i 525 ) 206 5 I (06, 3
e B S PRI, R TS 1 AR S RO ARk, {6
B o I ARG SRR T, IERE H ORI . B4, HTAE
B AR R BT 2B P S IR A R, 24 %5 5 I I I 5 1T
TR BRI AT 22 I, 3R 22 2 o T 28 S B Ay 2 ) JLANUS2 9 A AL BL AR A
(L

(2) #BhH 32T APPS
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4> 5T Google Andriod A3 2R i0S #:E R4 & 1 APPS £ LAT-1t, Hth
AL IH) APPS. ZE#FEIL H AWE S M —2 APPS W )5,
MEEHTNHLAEANRS R 2E: (D StECRE, i CEs%dms, 2T
SEHLI0S #:1E RS JT K K] APPS Lt Google Andriod [1)%;  (2) —1i& APPS [E]INH
HF Andriod F1i0S FfiA, Htm—N0Y Chinese Writer #5247 ) # 25 > I+ 1) APP .
FEh, —sed g eE ) APPS,  Hp —ANAEEAEAHEE N Sl A F IR
iciba;  (3) &T i0OS 1 APPS i E® mMItbiRZ, wlRe&E N H /L,
Andriod X 28 = J5 FF K i) APPS 1N FIBR I L, FrbAE RS HILRF AT (4)
BRAE L8 APPS 584 % 2%, {HIRZ APPS MU FUGHEE 43 N 25 5350545 T g 4 FH 40 2%,
T4 N R B A S ThRE I 2% . BB D NN A FhIEfE 7 A A8, —ub
APPS ARAL G T4y, H P e EHT, HEEEE APPS A& [/ 4 A1 — L pEit
KT LG, RILEHAMBIE, HOLERE, B, g i
APPS, AIZTH %), Frumd IR & R1S 854, XFEAFIH APPS Jf
RIE—D R

Godwin-Jones (2011) X¥4: T8 5 % ) B BeFHLA-FA Bl B¢ APPS #E47
THMPEE, TIEET Google Andriod ft) APPS T HA/E R G, #E%80E
IR TER I0S 1 APPS, R HIENEH T —Sem] k& 31, 30,
ZH APPS. MMEBHAEF 1 (2012 ) REEHNHT AZ iPad _EXHH SCHEER
APPS. fifiTKix e APPS 43— K. —RIMIN R (IR A8 , #
N R AL . EHEEN AT, SO SR APPS $2 3 BARTh A 7 b
FESRE, G, FHRS5NFR, ERE, RE55%, BIES)/UME EXE
BIGHIMSR, AR EE T84 APPS Tk fItill. PE4IiESE HorE.

4.3 AR BRI 2 5 H T3 HF R R R

MN—T5TE%E, PRI AE T T B2 (Wi-Fi) B, SRERR | 5
U, NHOFELMEHMARER (APPS), NHEIFICE W 2 BA TR TS —TF
A, HAHWETX LM RN ERE LM, RAEMH i~
ORI APPS M2 BEARBERE. S4h, ~THRHUIN IR 2 DhRe A RESEEL, WA prid
IR iPad, iPod Touch L Siri Zhag, K BHWIEEHIAIIEE, KRAHHRATH K Zh
RESFSF . £ E AR, BEHEAL, FHULFASY &8, IRZAHEW
ARER LA b, AR BE T AL PR A R OL R, BRI Wi-Fi ISR
B S FRIPCAR T AR A G ) SR PR AE S 45 IR B o X R B R RUST (R e T LA
Hr ] b I BER L Wi-Fi PR R G SE AT R A 22—

AP AR EEAT P S 0 55— A R BRI N R e B E o e
AT AN R A R L o IR EAS A, — B e g 2 A Al
Ho GnREAEUREE EAEA, Wil A 2 1 el e DXk B e AR I, K
ZARTAF B SRR, RIHEIER2>] (informal learning)fti /i, K IE
M RE, B5 IERREH 2 A ISR (Goodwin, 2012). X H AT 534k — A
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JAERAERZEHIGI T, FEAREPRIEREA 2 A A — M e THLECT AR B, BRAk
e EE RN A A W S BCESR AR A S

WARAEA KA B QRAA RS BOR T b, IFHAER)E XICikAE B A5 T ek
FAb T A A AT OL T BOMAE TR B4 — 8B TR BoR ™ i 1E 3l 5o B
A RAEL, EARAKIE Z . UMK FER X S AT B BRI R E AR AT
HEIABATGE E, Rl L T 25 26 AT KA X L™ fh i 2228, 77 AR

AR

T4k, RMEREA L AERA — O N BOR T W, EZHAROLE, FAERMA R
KL I, AHRSER RS, 4 iPad, iPod, = iPhone &5, A HINIIA ()
LT Android $R:1E R ST = J2 B4 k(40 Google Nexus) S5 e ZUMTERETHR
S ) AT AR, N R I A i 2 TRV 2% 5

BRAh, RMEAE ARG DU, BRI A AR HOE — S M R A ZhHoAR ™ dh
HOM W ZN L PRI LS 20E & T HER L7 SR ER . EAEH], RIS EhIE & T REX
= SRR AT B S F . Viberg AT Gronlund  ( 2012) K IAAEIE BB S HA T
EE BRI, K I3 7800 is F B EEE BOR IR, Rl ik
I8 B 2 E 2 M EES THEE S . QapRegiks 2h 4 R iE 220,
A P SCHBAE NS B B AR B FHOAIB T g ot —
R Wk

5. /NGE

ARSCE SNSRI S S R RE T LI OC AR A8 1 Tl v, AR [RIB P AR
I AR R S, B T AR BN T R R PR R LA
WHEAE REWAR A =28, HSER I0S #IERGH), (EHAH Andriod #:1E
RGN, AR Windows #1E RGTH . SR EEE 1P AFIA R, T
U A PRI AT TR SO R R R AR A PR A i LR S B
el FIERIHTEOR, o H 5 AR & i — LD BEM 55 = J7 T R I —2eh 5 B AR e ]
PR WP e o S o AR 20 R A TR B I AR R AR 0 K, £
P A BT e B R R

e =P EN

HREESCRE (2013). P4 HL K & RE 2. Retrieved from
http://wenku.baidu.com/view/2ch5ha4ddc850ad02de80411e.html

WA EFE (2013). BEMIRAS: BEeFI S FAREMPE &S, (NRIH
1) . Retrieved from http://www.c114.net/news/212/a740244.html
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HIAE B0 5 R SR SN DOE AT FT LA HE R Hd% 2 5 K O SMDUE # A SRR )
FE T 55 B P TH H AR R <R 25 TR X AR DL Ll AR B R P BR h i)—. IX BB A
DA I 20M 9 15 2255, BE R AR SRR AMDUE 20 AR, AR FRTE 205 B v B A7
VR ARSSAE I, HUE REESEA N B RIE #eaial, #hoi8ea 2Kk, AR
HYIRIEE E 5, Rl DOEE 5 A0 SO st fe, i DUE AN ER — i85/
HMEBART TR BB R, B EARIUE 5. 16 5 RIS 5 2 I . X
EHM R P E P =S AMIGE B R R — S B S AN S K R

XHANSEHEAA N — TTHN SCE R, B SITE 552 A Y. Ly
HENT D EIIRER, RN INOEEE N RBAUE R, AT TR =R
LU R EAUR A @I TR R E RS 2R Hd, JIHE
BOARSE L2 GEARTT SEALAN LI 8 TEAR %0 45 B BR300 A #e s B
e, BHICEE L, WX B RREMBRRN B Pk B & AT
fr, PLSEBLECA U P 5 S B B WTE O — T 3E SoR 2k BIRBEEBOR
BB ML, AV AMOE AR BoRFX 2R T ERTe T, 1 HOVDUER
O AR EEEAEL, CTAERH, BERHET, SBAIHEEEBER
BORBGERAMDGE I BUET-B B M iisl, SRARTERANIGE BU7 A 2
@At. EDUR E R A E AR E RBRVI A H RS K, NGB E
AR ) 1ENZ R BB ot ——EB A AR BOARTEXT SMIAE 205 (1 B FH 11
FAE, B EERE o RS KIEXNUEHE BORE X — S AR
— AN AR v ) B AL RER 4y, IE SN AT AN DOB AT AR R,
BATFaIEE S

© 2013 The Author. Compilation © 2013. Journal of Technology and Chinese Language Teaching 76



Pt O MPUE SR BoRBES) iV

EHINE, FIMFE - DHEEEARMRARE IR, AN EESHE L
WRUA S — AR Jaic. EAARNER DL AR 35— B EARNER &R 2
BT BEARERINDOELCE N o B2 NHE =8 B\ EIUEH
NSy =i

B NEtrEsl, BhNE T IR E RN AEIVIR LR iy, b
JEATER TR ANDUE H N BUARECE BOR 2 ZEEAURT S DU #0152
RIS BURTFENG 7O #HEEeA ], i Beam i), RS 2 0
AT 0 258 B 30955 LA I 10 A D0 e B BRI R A S i 52, IF 8128 R — >
AR — S R

AR EEME BEARAEMIE 7 IR o PUE AR R . LR
BR G DUEHA RMENIT LR E, BB KRN RHRT SRR 2K . vk
BEERFE v B IR PR A MR RO EEE BT R BEH B . 245 R EOR 5 #EARU BT,
BAETE RIS S AMDOEH . 2 BRSSO AMDUEH . BRI RN
DORIEREACY . AR BBAREXIANPOEACARIER G, 2RI E BRI T
ol BUEMNEARZM . ZUFThReMH S84 1715 BBEAR R H T DUE U W R ARRE
FEAr e 7 POEHEEE RME B L

S =ER o DLDUE A N T, $2 N T30 BTN E BRATR .

BT ARG A TIINGETENU B R SRR H, MEN
A7 EHUR B ECA RN, SREDOETH EHU B R G . TR L)
FUE RGN AR R BN B A F DL DOE T SR Bl i B LAl A AR R BOAR
HA a7 DOETH SO BA T U N, B3 2 BRI 2% et )
By DOBFIRAN FIEBRETH AU B2 T3 DOETH RN BB A AN R
BRAE LK M SO TSN U Bh B AR SRR R o ARG /vl 1 DUE T SN Bh iR
P SR LR SRV B DOE . f)a B 45 1 ARSKRDGE TR Bh B 1 Kk
Jetass: ZHARCANZEAL. BB B SN 2 2 IR 2 FEAL .

FIE EERGHAN A T A EEARMZ BB AREDOELEETHIER, 4T
B E LR = R DL R BB DOERE #r k. UG H, Avdl TR &R
AR PP T HIRBIBAR LT F74% 8l e 8 5 HAIAE B BRI 8 AL DUE H  (1B
o Ao AEEIRYE B 2 ELR ARG 1 POE B 1A i 2 R EOR IR
XA E R — A E IR

B RETHENLM IR N XS SMDOE S, EENDOEEREE A AT DL
P4 BB IR A DO 2% BREE BEIR RO AL ORI RE . IS8 3RS N DR )
AR A BOMZR 5t LA R AN I SEHRORANTE 5 #UA A R TN T T R G 4 7 IRz
HAH.

FANBERGENA TERESARIEINGE BRI . 5 e ral TR RS
T RN e A B RBHE i I TARS B R AR . RS R G EE 1 H
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RINDCTERIE FE AU E ZE KRR T EAT T V- BB/ 1 BT RHZE T e DUE #
W FT )20 BRAN SRS UL R T e 2 AR AE DUTE20M 9 5 B im] 8 9 B8 55 075 T ) B R Y

FLEERGMANA T E A INOE R R B S E B HeRm T
AURREAL BB AT A] S =AM AL B W I S A SR U P4 1 50756
FEREM. BREM. Shmsms . R IEH ZCRE L, SUa4 1 it
T RIRSE RS PR .

VYR PRI T RANSOE TG B R S, EEMEREIRM K
L S ANPGRS E B R IR N EBEANF LGB R IR S BINAEE= TN
975 B FHAE T [ ERA DUBBCA LS T X RSN DUEBOM R .

YA, AT LAURBLZ B EA = A LA B Rr 2 BTREME. RGMEFISL
FIE -

1%, DTSN 2 BHABORAME BHEA N AR IR A BOR A G R e oy L
PR AR S, B EIS . BORMTIEAREI . 28 5 S BER T A
B 7 IR DOE B PR, 2RE, JIRAE b8 a SR 5 00EEEAN
K, IR BORAE DR B U (K5 7 . 10— 22 AR B E e
WEARNGE &S, HH R RTEATRCER . EA A BRI LR 2 O 7
HBT R, IR AT B — N By f--ATRE YR, Eetn, X PR s B A AR DU
FUAP IR AT A AT, 0 LT 3K R R R KD e ) A A
WA SAh, ATHEPEE AU S TG B2 KR INES, TR X AMIUEH
AT M, R T XNDOEHUNE B RFFIME . S ERIME NIRRT
BREASNE, BORBSZ B E, Sl AMIER R IE B S A AF AU
— WO RE, RAETHENRIR. KA RTRZ G, FEAESHE LA
) 2 B At BRA R HOARES A WU R IR 2 AR DA %% PR 7 30 32 205 3K
7 2005 ARy A LA 5 . DRI B 55, AEARRREE ERGR T #0i
ANTE B8 BE B R TR R DUE BUE 35 7 AR BT A4 5 B &R,

RGUEREARIZ A LA e S 1 IUACRE AR DU 0 P BT %54 205 1
I R G A S B BORA AN DOE R BRI R R M4, Wil E B R 5U0EH
TR E SR E . FEAE I GIH . X AMOE BRI B 555 2 J7 TH 1K
R, SAARIUHINUEHE HARK 25 . RGN EARBEZ X HE BORLERT S
DB USRS 1077 77 TH A AT 1 PRI R, B SNV R % 28
BRI P8 BOR TR EEROR L B ot MR B SRS &N T3 T

SR B A, EEREEAREIR R, 0 E RIS EEARER SR
HUEAAN RS N ARG T3, JRas & BRSSPI BEAT U] o 13038 AT DL
PERIEAT BRAE , XN B BCE MBI AR SR AL 1 om0 i BAR A S B SR - il 2,
S5 DY Z T SN2 BAREOR 56 AMBUE #028 T < DU SO AR S 2 A R
FRIRE AL PEAR A48 1 DB SO B 7R B D REAI 2R BTV « IR 28 B W] DL ELR N
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PR ANDOE A SE R

ASA5E D91 55 ENA5 V8 HH B RE S DUTE T b AL 28 B0k e — — B R
B BOARAERINEH A T N E AR, EERORAINDOE T AR AR S, [F
AT NSOEEE LRSS . R ES% . Bl EaTiEtE. REVER I
XHANSEHE BOR B AT, RIS o — A 0 SCHER AN DUE B 85 A Uk
SE BN 2 B A R AR PEAR 9 A <SSk 57 BURECE BORLEXS SN #r K
H s XN DOEHCEA A T IIIE AR, ARG SE R 7K —amdl, BAJF
@
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